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AB5TBACT 

The final report revieis a public service 
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Montgomery County (Maryland) high schccl juniors and seniors. Learner 
and process objectives, minor changes, and the dissemination plan are 
presented for the program which utilizes the internship icdel 
developed by Executive High School Internships of America, A 
Hhird-party evaluation of the program is provided with information on 
data collection* analysis procedures, bindings, and interpretations* 
Cited among the findings are overall student satisfaction with the 
program (which reguired that they were not in school during the 
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with the program, especially in the area of dencnst rating good work 
habits; and general lack of communication on the part of tcth 
sponsors and interns in the area cf spensoi-intern meetings, Among 
the 26 attachments included are a seminar and project check list, a 
work habits profile, an end~of*term inventory, i weekly tiie sheet, 
and a log analysis profile* (PHR) 
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9, MAJOR ACTIVITIES AND EVALUATION PROCEDURES 

OVERVIEW 

For an entire semester/ gifted and talented students selected countywide from the eleventh and 
twelfth grades spent four full days a week as nonpaid special assistants-in-training to executives and 
managers of municipal agencies in Montgomery County and/or in federal agencies in the 
Washington metropolitan area. Ten students were selected first semester, and twenty-three 
participated second semester, 

* 

Exposure to the administrative level for gifted and talented students is vital. Not only does it provide 
the broad vantage point necessary for gaining an overview of the entire field but it also enables 
students to become acquainted with the managerial level and policy-making positions for which 
their leadership talents and skills are suited, 

Because of the vantage point they enjoyed, the interns were able to learn how complex organizations 
and institutions function and about how the leadership of these organizations and institutions 
formulates and implements decisions. Such exposure familiarized the interns with a range of policy 
issues directly relevant to the field of public service, such as: 

Centralized versus decentralized forms of organizations — how to develop more efficient service 
delivery that is also sensitive to the needs of constituents 

Financing public services — developing new forms of financing to maintain or expand services 
versus cutbacks 

Reforming the civil services structure vs. the growing power of public service employees unions 



Growing disrepute of public service as a career versus the need to attract talent and integrity to 
the? field 

Onto the interns began their placements, the* intern coordinator carefully monitored their progress 
through site? visits to participating sponsors, a review of the students' daily written logs, and small 
group and individual counseling sessions with students. 

The daily logs in which students recorded their experiences were based on the model developed by 
Executive High School Internships of America (EHSIA). More than just diaries, the logs focused on 
students' personal reactions to what they were observing and learning and documented new 
knowledge and skills being acquired, Submitted to the intern coordinator weekly, the logs served as 
one useful gauge of how well the program is meeting its goals, 

Weekly seminars brought together the entire internship group to focus on career opportunities in 
public service and to communicate management concepts through case studies of management 
problems, Interns participated in career counseling which teaches procedures for making self- 
assessment, organizing information, planning, clarifying work values, and making decisions about 
situations encountered in the program. 

Reluming to sc hool periodic ally, the interns served as teaching assistants in c lasses, helped teachers 
develop c urric ulum, developed arid even taught some lessons, briefed i he various departments, and 
organized exUa< urric ular activities related to the subject areas of :hdr internships. 

At the* dose of the term, the interns were charyed with plaining oral or written projects 
demonstrating what had been learned in the program. The prefaces were presented at school to 
classes, at faculty meetings, at parents' group meetings, or in organizations in the community. 

A brochure describing the program (attachment 1) was prepared for use in student recruitment, 
intern development, and other public relations aspects of the program, The brochure cttracfively 
presents information about program features, benefits tor participants, approved credit arrange- 
ment, and the method of application. The brochure was used additionally to inform parents and 
school staffs about the various components of the program, 

Various articles describing the program have appeared in local newspapers and bulletins (attachment 
2). Community response to the program has been overwhelmingly favorable. 

The learner and process objectives fqr the program are outlined below with a summary of the various 
activities designed to achieve the objectives and the plan for collecting evaluation data or each 
objective, A consultant evaluator, Policy Studies in Education, was retained to develop an evaluation 
design for the program, The final report from Policy Studies is included in this report, 

LEARNER OBJECTIVES AND EVALUATION PROCEDURES 

Objective 7 

Gifted and talented students will develop greater familiarity with career opportunities in the 
field of public service in which their special abilities may prove valuable to society. 

Activities 

The weekly seminar sessions included a career counseling component designed to broaden the 
interns' familiarity with career opportunities In the field of public service. During the semester, ea ch 
intern conducted a seminar in which he/she articulated knowledge about both existing and 



projected job opportunities in the pertinent field, including job titles and descriptions, requisite 
training and experience, range of compensation available, and opportunities for vertical and 
horizontal mobility, 

The seminars were scheduled for Friday. The Monday through Thursday work arrangement provided 
laboratory opportunities for each intern to explore personal goals, abilities, interests, and feelings 
toward various work situations. 

Evaluation 

Criteria for successful achievement of this objective wore; 

a) Greater sense of self-confidence ' 

b) Greater awareness of personal skills, abilities, and interests 

c) Greater sense of personal preferences in relation to job situations, such as in meeting and 
working with people, working in an organizational setting, working under pressure, etc. 

Attainment of Objective 1 was measured by observation of the interns' weekly seminar presentations 
and an end-of-semester presentation which was evaluated on the basis of interns' knowledge of 
existing and projected job opportunities. A Seminar-Project Check List (attachment 3) developed by 
KxcKutive High School Internships of America was used to collect the data. 

Objective 2 

(lifted and talented students will develop greater self-awareness of their own goals, abilities, 
interests, and attitudes. 

Activities 

The internship experience provided the setting for the development of an awareness of individual 
goals, abilities, interests, and attitudes, As students became assistants to their sponsors, thev attended 
meetings and conferences, prepared reports, made policy recommendations, and helped to initiate 
programs and develop projects. The weekly seminar sessions also provided a forum for students to 
sharpen their interests and attitudes by a mutual exchange of ideas, 

Evaluation 

A Student Attitude Survey developed by Policy Studies in Education (attachment 4} was administered 
on a pre/post basis to determine whether interns had developed greater self-confidence and greater 
awareness of their skills, abilities, and interests* 

Objective 3 

Gifted and talented students will demonstrate the development of good work habits 
necessary for effective employment In the field of public service. 

Activities 

The weekly seminars anrj the Interns Handbook published. by EHSIA stressed the importance of 
"good work habits./' Sponsors, Trom time to time, addressed the issue with their interns. 



I he good work habits specifically c ulf ivatcjd are identified below and defined in the context of this 
program, 

a) Ac ( urac y — Freedom from mistakes or errors in following directions and/or obtaining and 
( onveying information 

bj Appropi iale appeatam e Personal diess and grooming well suited loi joh situation 

f) Positive altitude 1 — Alliimative outlook regarding job and willingness to assume 
responsibilities and related tasks even if (hey are unpleasant 

el) Creativity — Imaginative skill in generating alternative courses of action or solutions to 
problems 

e) Dependability — Reliability in meeting commitments 

f) Discretion — Dependability in respecting confidentiality of information — both professional 
and personal 

g) I legibility Resiliency in ent ouniering and dealing with new or unexpec led situations or 
behavior in others 

hj Independenc e — I he ability to work effec iively without c onslant direc lion 01 supei vision 

i) Maturity •- [he ability to rec ogni/e the potential of a situation opportunity and respond 

fir < ore 



jj Perserverence — The ability to remain constant in pursuing goals and meeting objectives 
k) Promptness — The ability to keep schedules and meet deadlines 

I) Sensitivity — An awareness of the needs and feelings of others and the ability to relate more 
positively because of this awareness 

Evaluation 

Evaluation of intern work habits was gathered from sponsors by use of the Work Habit Profile Rating 
Sheet developed by EHSIA (attachment 5). 

Objective 4 

Gifted and talented students will develop a more* accurate understanding of the 
organizational environment In which the field of public service must operate and of the jobs 
of executives and administrators who lead organizations in the field. 

Activities 

An integral component of the program, the Friday seminars, held three times a month, reinforced 
and strengthened the learning that took place at sponsor sites, The curricula r focus was on an analysis 
of organizational pathologies using the case study method practiced at the Harvard Graduate School 
of Administration and other graduate-level institutions, 

Functioning in a problem-solving mode, such as management consultants would, the students 
consider broad questions related to the policies that affect employers and employees within an 
organizational framework, such as: - J 

8 



aj Division of control and control systems 

li) Information systems 

c) Recruitment and sue iali/alion ol employees 

d) Formal and informal relationships among employees in organizations 
(*) Schools of management thought — an historical perspective 

f) Career strategies of employees 

g) Theory X and Theory Y and Contingency Theory of policy development 

h) Evaluating performance 

i) Experiments in the nature of work 

j) Participation in decision-mnking — (he Lewin experiments 

k) Moliviition of employees — llawthorne experiments, Liker I 

Within this general analytic a I construe l, the* students analyze policy questions spec ific ally related to 
the* field of public: service. 

lipginning with the* fifth seminar, the students planned, taught, and evaluated their own seminars 
within a prescribed analytical framework, They took turns presenting overviews ot their 
organizations. Many presented a case involving a management problem with which he/she had 
become familiar as an intern, and the group analyzed it and debated solutions, 

Evaluation 

Students' achievement of this objective was assessed in several ways, One way was through the results 
of the Executive Myth Inventory developed by EHSIA (attachment 6). Given on a pre/post basis, this 
inventory questionnaire pointed out changes in student perceptions of the role of an executive. 

The use of Performance Objective Inventory I (attachment 7) completed by the intern and, 
Performance Objective Inventory II (attachment 8) completed by the sponsor indicated whether or 
not the intern and the sponsor believed the objective had. been met, 

§iaff from Policy Studies in Education, the program's third party evaluator, personally interviewed a 
sample of interns and reported their impressions of student achievement and organizational 
maturity, 

PROCESS OBJECTIVES AND EVALUATION PROCEDURES ^ 

Objective 1 

The Montgomery County Public Schools (MCP5) will demonstrate effective career education 
linkages with world-of-work organizations and institutions in the community, 
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Activity 

Approximately 40 leaders in the field of public administration are qommitted to the internship 
program as sponsors or potential sponsors. These community leaders provided observational work 
experiences and work-study opportunities for students, 

Participating sponsors worked actively with the intern coordinator to shape the program's focus and 
operational direction. While an established framework of program goals and format for internship 
activities guided the program's implementation, there was considerable flexibility for sponsors to 
design placements based on their own needs, priorities, and general work situations, 

The recruitment meetings for sponsors and the individual site analysis interviews of sponsors 
provided opportunities for the sponsor to work cooperatively with the intern coordinator in 
planning placement experiences for the students which are feasible, given world-of-work time 
demands and constraints upon personnel, 

Site visits made by the intern coordinator to every sponsor enabled the latter to have strong input into 
the program's development, 

Evaluation 

Sponsors had a significant role to play in the evaluation process, They were invited to complete a 
Work Habits Profile (attachment 5) and Performance Objectives (attachment 8) on each intern's 
participation to indicate how well the student met program objectives, Sponsors were asked to fill 
out an End-of-Term Inventory at the close of each semester to assess overall program variables, A 
large sample of interns was interviewed by the third party evaluator, 

Objective 2 ^ 

The Montgomery County Public Schools will develop a more comprehensive approach to 
career education and articulate it with the academic curriculum. 

Activity 

The grant proposal sets forth the following criteria for successful achievement of this objective: 

a) Listing of the program in the Program of Studies (the official curricula for Montgomery 
County Public Schools) as part of the academic curriculum 

b) Awarding of academic credit by MCPS in standard academic subject areas, rather than 
vocational or career education categories 

c) Student participation in school feedback activities, such as curriculum development, 
teaching, tutoring, counseling, and briefings 

d) Level of support of the articulation component and credit policy by principals and career 
teacher advisors 

On September 22, 1976, the Executive Internship Program was approved as a one-year pilot by the 
Council on Instruction of the Montgomery County Public Schools, (Attachment 9 outlines the 
proposal presented to the council.) As a result of the council's approval, students received a total of 
3 ! j credits for participation in the pilot Executive High School Internship Program, Three credits were 
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if) "I xof i j f j v f * Internship" and counted as sac id I studies credits. One-halt credit was in English since 
the intern program w € is recognized as an impropriate English assignment far one semester in lieu ot 
I ni'lhh. Grade 11 or Grade? 12, 

I tie student re< eivecj credit but no grade for participation in the Exec utive Internship Piogram. I he 
student's yearly grade in English was determined by grades earned during flu 1 student's semestei in 
class. If a student wished to earn English grades during his/her semester as an intern, he/she could 
work out an arrangement for doing so on an independent study basis with his/her English teac her. 

Interns could also carry up to two additional courses on an independent study basis during their 
internship, This was allowed only when official circumstances warranted this exception to full-time 
concentration on the internship program. A memorandum summarizing the action approved by the 
< ounc il was sent to all participating senior high school principals (attachment 10). 

In September, 1977, the. MCPS Council on Instruction will be requested to approve the Internship 
Piugram lor inc lusion in the Pro^twm of Studios, 

I valuation 

I In- ,ir hii'vemenl of this objeUive was measiii ed thi ough pal lie ulai items on die sludenl wisinn ol 
di" 1 1 id - of f "tm Inventory (at die hmeni 1 1 ) ,hkI through interviews < ; ondut led with ,i Irtige sample of 
ml"r lis. 

( )hje< live i , 

(iiftcrf and talented students will have the opportunity to work directly with top community 
and governmental leaders and to observe the managerial strategies of those who direct 
leading community and governmental agencies. 

Unlike other internship programs which usually place students with practitioners, the Executive 
Internship Program in Public Administration placed students with individuals who are in positions of 
top leadership in Montgomery County and the Washington metropolitan area. The following list of 
sponsors should make achievement of this objective self-evident: 

June Allen 
Direr lor 
SIRI I I 70 

Montgomery County, Maryland, Department of Recreation 

Charles Bernardo 
Superintendent 

Montgomery County, Maryland, Public Schools 

Edward Bloom * ; 

Deputy Director 
Department of Social Services 
Montgomery County, Maryland 



I r. Man »Ul Bradley 
Direi tor 

(Office of International Programs 
Georgetown University 
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Quint alee Brown 

I \ei utive Director 

Commission for Women 

Montgomery County, Maryland, Government 

Silvio O. Con to, Congressman (Massac husetis) 
U.S. Mouse of Representatives 

Ruth Crone 

Direc tor of Human Resources 
Metropolitan Council of Governments 
Metropolitan Washington, D.C. Area 

Sanfortj W, Daily 

City Manager, Caithershurg, Maryland 

Norman Finkler 
Director 

Montgomery County, Maryland, Libraries 

Arnold Fox 

Director 

Montgomery County, Maryland, Humane Society 

Marie Garber 
Supervisor of Elections 

Montgomery County, Maryland, Board of Flections 
A. A, Gava//i 

Director, Medical District 6 
Veterans' Administration Hospital 

Esther Gelman 
Councilperson 

Montgomery County, Maryland, Council 

Frank Goodyear 
Director of Data Services 
Metropolitan Council of Governments 
Metropolitan Washington, D.C, Area 

Barbara Gregg j 
Director, Office of Consumer Affairs 
Montgomery County, Maryland, Government 

Thomas Hamilton 

Executive Director, Office of Landlord-Tenant Affairs 
Montgomery County, Maryland, Government 

Royce Hanson 

Director s 
Maryland-National Park and Planning Commission 



Williiifn H. Hussmann - 

Chief Administrative Offu f?r , 

Monti^omery County, Maryland, Gc jvernment 

I rif Heiberg 

hireign Students Advisoi 
Georgetown University / 

Murliin 1 1. I evil, MAX ■ 

Niiiion,il Institutes of Health H * 

Freda Mauldiri 

Dcrpuly Director ' ' ' 

Montgomery County, Maryland, Human Relations Commission 

Kenneth K. Mujr 

Director, Department of Information s 
Montgomery County, Maryland, Public Schools 

George C. Murray 

Direr torj Program Planning & Evaluation 
National Institutes of Health . ^ 

David O Brian 

Director for Congressman Newton Steers Field Office 

Eliot Pfansteih! / 

Assistant Coordinator of the Arts 

STREET 70 ' 

Montgomery County, Maryland, Department of Recreation 

• j 5 
Harriett Robinson 

Executive Director 

Montgomeryjcounty, Maryland, Chapter 
American Red Cross 

Walter A. Scheiber 
Executive Director 

Metropolitan Council of Governments 
Metropolitan Washington, D.C., Area 

John Short 

Director, Office of Budget & Research 
Montgomery County, Maryland, Government 

Andrew L. Sonner 
Maryland State's Attorney 

Jeffrey L Ward 
Administrative Clerk 
District Court of Maryland 




12. ANTICIPATED CHANGES AND/OR PROBLEMS 

No major problems existed with the implementation of the project, and no major changes had to be 
made* The/program appeared to have met its objectives. However, the following minor changes 
should beWioted: 

a) An additional objective was added to the program design. Process Objective 1 points out dial 
this internship program, unlike mosl oihers which depend on practitioners, utilized lop 
( ommunity leaders as its basic resource. I bis provided I he selling for a unique experiem o 
tailored to (be capabilities of gifted and talented students, 

bj Policy Stu(Jies in Education, the third-party evaluator, simplified the evaluation design 
submitted in the orginal proposal. The present evaluation plan was described in the interim, 
report. 

i) The Subcommittee for Internships of the Citizens' Advisory Committee for Career and 
Vocational Education was less active in assisting with the program than was originally 
anticipated, Staff who wrote the proposal had anticipated that the subcommittee would be 
intensively involved with the follovying needs of the program as specified: 

(1) Program Expectations of Employer^ and Students; 

The subcommittee will advise on the appropriateness of program expectations of 
both groups. 

(2) Fmployer Recruitment: 

the subcommittee 1 will review the list of employers who have already agreed to 
'* ' " partic ipate and suggest others to contact. 

(3) Serrtinars: 

The subcommittee will review the curricLjJjbrm syllabus for seminars and adviM* *mi the? 
appropriateness of content relatklTTopractical concerns and their organizations, 

(4) Dissemination: 

- > • •' 

The subcommittee will review the dissemination plan for the project and suggest 

workable strategies for effective communication of information about the program to 

the world of education, the world of work, and the general public, both within the 

community and throughout the state. 

However, the subcommittee met only twice and gave only casual suggestions for and help to 
the program, - 

d) As reported, ten students instead of more than twenty were involved in the first-semester 
c ycle. As anticipated, more than twenty are participating in the second cycle, 

13, DISSEMINATION ACTIVITIES 

The dissemination plan has used a multidimensional design utilizing media sources, direct mail, and 
lac e-to-face contacts in communicating information about the program to fellow educators and to 
the* general public, 

io \ 
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a) Newspapers and Bulletins: 

Various cuticles describing the program have appeared in local newspapers (attachments 
2a-c). MCPS Bulletin, the house organ of "Montgomery County Public Schools, has 
featured the first cycle of interns in a major article (attachment 2e). The program has also 
been featured in Learning, (attachment 2f), a MCPS publication distributed to all parents 
in Montgomery County, The local lay and professional community has responded 
favorably to this type of publicity/Community leaders and executives have expressed a 
positive attitude toward becoming actively involved as sponsors, Copies of the* 
newspaper articles have been distributed to other school districts when information 
about the 1 program has been requested, 

I)) Radio: 

From time to time local radio stations have aired interviews with interns about their 
activities in the program. One such interview was with Jana Levinson, a senior at Richard 
Montgomery High School, on WINX Radio, December 1976, A tape recording of the 
interview is available from the project coordinator on request, 

c ) Direct Correspondence:" 

. To date, the intern coordinator has responded to more than 40 requests for information 

about the 1 program from school districts across the country. Many have been prompted 
by an announcement about the program that appeared in the fall 1976 issue of the 
Curriculum Digest, published through the National Association of Secondary School 
Principals, 

d) Slicje tape Presentations: 

I he exec utive internship pilot h.is been one of the* leatuied progiams disc ussed in two 
^ slide/tape presentations prepared by the 1 MCPS Departments of Curriculum and 

Instruction and f;du< ational Media and I ec hnology. "A Systematic Approat h tot ,ir<*cf 
rdije at ion" shows how the intern program is a pari of the total c areet edurati 'Mam 
in MCPS; and "Above? and Beyond" cites the program as one example of the offerings 
provided to gifted and talented students. Both slide/tape presentations have* been 
viewed by citizen and professional groups locally and nationally. 

o) Formal Presentations: 

A number of formal presentations have been made about the program: 

1 1 ) Eac h of the public schools and selected private high schools in Montgomery County have 
received a presentation by the intern coordinator, 

(2) Three interns discussed the program at the Conference on the Gifted and Talented, held 
November 9, 1976, by the Maryland State Department of Education, 

(3) The intern coordinator reviewed the program as part of the MCPS presentation on career 
education at the Commissioner's Conference on Career Education, Houston, Texas, 
November 1976, 

(4) The coordinator and selected interns discussed the program with project directors at the 
Office of Career Education's Project Directors' Meeting, Silver Spring, Maryland, 
January, 1977, 

11 
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f) Brochure: 



A brochure entitled "What You Wanted to Know about Executive Internships — But 
Didn't Know Where to Ask" has been prepared for distribution by the MCPS Department 
of Curriculum and Instruction (attachment 1), The brochure has been made available to 
students and parents in Montgomery County, has been distributed at program 
presentations, and has been sent to all those requesting general information about the 
program, 

14, SPECIAL ACTIVITIES 

Recruitment of minority students for the program has taken a special effort, Frequently black 
students attended orientation sessions but failed to apply for internships, It might be conjectured 
that their parents are reluctant to see the progress of their children's education risked to a new 
program that removes them from the school setting. The coordinator has made a special effort to talk 
with, principals and counselors to solicit their aid in seeking out gifted black students. A minority 
colleague in the MCPS Department of Curriculum and Instruction has made a special effort to talk 
personally with several black parents, 

One black and one Spanish-speaking student were among the ten interns in the first cycle. The 
second cycle of twenty-three students includes two black students. 

A conscious effort has been made to assure that sex stereotyping in career choice has not been 
encouraged by intern placements. For example, four girls with career aspirations in medicine have 
been placed wi|h hospital or health-related administrators, Three girls who expressed an interest in 
law were placed with heads of agencies or legislators who deal primarily in law-related activities. One 
girl who is interested in a career in politics was placed with the director of a congressman's local 
office, and one who is interested in finance was placed in the office of the County Director of Budget 
and Research, 

15, REPORT ABSTRACT 

Using the internship model developed by Executive High School Internships of merica, 
Montgomery County Public Schools; Rockville, Maryland, developed and implemented a Public 
Service Administration Internships Program in Career Education during the 1976-77 school year. 
Project number 554AH60772 (Grant number 800760286) was designed to offer unique experiences in 
career exploration for gifted and talented senior high school juniors and seniors. Gerald M, Woofier 
served as project coordinator (phone: 301 279-3360), 

For an entire semester, gifted and talented students selected countywide from the eleventh and 
twelfth grades spent four full days a week as nonpaid special assistants-in-training to executives and 
managers of municipal agencies in Montgomery County and/or in federal agencies in the 
Washington metropolitan area. Ten students were selected first semester, and twenty-three 
participated second semester. 

Exposure to the administrative level for gifted and talented students is vital, Not only does it provide 
the broad vantage point necessary for gaining an overview of the entire field but it also enables 
students to become acquainted with the managerial level and policy-making positions for which 
their leadership talents and skills are suited, 

Because of the vantage point they enjoyed, the interns were able to learn how complex organizations 
and institutions function and about how the leadership of these organizations and institutions 
formulates and implements decisions. Such exposure familiarized the interns with a range of policy 
issues directly relevant to the field of public service, such as: 
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Centralized versus decentralized forms of organizations — how to develop more efficient service 
delivery that is also sensitive to the needs of constituents 

Financing public services — developing new forms of financing to maintain or expand services 
versus cutbacks 

Reforming the civil services structure vs. the growing power of public service employees unions 

Crowing disrepute of public service as a career versus the need to attract talent and integrity to 
the field 

Once the interns began their placements, the intern coordinator carefully monitored their progress 
through site visits to participating sponsors, a review of the students' daily written logs, and small 
group and individual counseling sessions with students, 

The daily logs in which students recorded their experiences were based on the model developed by 
executive High School Internships of America (EH5IA). More than just diaries, the logs focused on 
students' personal reactions to what they were observing and learning and documented* new 
knowledge and skills being acquired, Submitted to the intern coordinator weekly, the logs served as 
one useful gauge of how well the program is meeting its goals, 

Weekly seminars brought together the entire internship group to focus on career opportunities in 
public service and to communicate management concepts through case studies of management 
problems. Interns participated in career counseling which teaches procedures for making self- 
assessment, organizing information/planning, clarifying work values, and making decisions about 
situations encountered in the program, 

Returning to school periodically, the interns served as teaching assistants in classes, helped teachers 
develop curriculum, developed and even taught some lessons, briefed the various departments, and 
organized extracurricular activities related to the subject areas of their internships. . 

At the close of the term, the interns were charged with planning oral or written projects 
demonstrating what had been learned In the program. The projects were presenter * hool to 
classes, at faculty meetings, at parents 1 group meetings, or to organizations in the community, 

\ 

A brochure describing the program was prepared for use in student recruitment, intern 
development, and other public relations aspects of the program. The brochure attractively presents 
information about program features, benefits for participants, approved credit arrangement, and the 
method of application. The brochure was used additionally to inform parents and school staffs about 
the various components of the program, * 

Various articles describing the program have appeared in local newspapers and bulletins, 
Community response to the program has been overwhelmingly favorable, 

The project was evaluated in light of its objects by Policy Studies in Education (PSE) New York, New 
York. Overall, PSE was "greatly Impressed with the quality of the Internship Program, the caliber of 
the students involved, and the dedication of its coordinator." The strong linkage developed between 
the schools and the community was praised and the school system was commended for its 
enthusiastic support of the program. The areas specifically cited for possible improvement included 
(1) use and/or format of the student interns' weekly logs, (2) the relationship between the students 
and their faculty advisors, and (3) the students' isolation from and by their school faculty and school 
friends, 



"We firmly believe," the evaluation report concludes, "that the program has been able to help 
students develop greater familiarity with career opportunities in the field of public service, greater 
self-awareness, a more accurate understanding of the organizational environment in which the field 
of public service must operate, and good work habits necessary for effective employment in the field 
of public service — the four objectives that the program promised to meet by the end of the year," 
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INTRODUCTION 



In December* 1976. the Montgomery County Public Schools contracted with 
Policy Studies in Education (PSE) to evaluate their Executive High School 
Internship] Program in the field of public service and public administration 
for gifted and talented students. In cooperation with th# Program f s staff, 
PSE prepared an evaluation design to measure the following Program objectives 

• students will develop greater familiarity with career opportunities 
within the field of public service to which they are assigned; 

V' 

• students will develop greater self -awareness of their own goals, 
abilities, interests , and attitudes! 

m students will demonstrate the development of good work habits 

necessary for effective employment in the field of public service; 

• students will develop a more accurate understanding of the organic 
national environment in which the field of public service must 
operate and the jobs of executives and administrators who* lead 
organizations in the field; 

• the school district will demonstrate more effective career educa^ 
tion linkages with world of work organisations and institutions 
in the community; and 

• the school district will demonstrate a comprehensive career educa- 
tion approach articulated with the academic curriculum, 

PSE f s third-party evaluation services focused on the first five 
objectives listed above—four of which concern student cognitive and af- 
fective learning and one of which concerns involving the community in pro- 
viding career education internship experiences for these students. 

In order to collect information from students and their internship spon- 
sors, PSE developed/adopted a number of instruments and made a site ,j visit in 
late May, 1977, to meet the student interns and to discuss the Program with 
the coordinator, These data collection procedures are explained in detail 
in the next section of this report* 




" It should also be noted that P3E submitted an interim evaluation report 
in February, 1977* which discussed Program strengths and weaknesses based 
on data obtained from first semester interns and their sponsors. Those 
formative evaluation data will not be reported again here, but may, be used 
from time to time as comparison group data for the second semester interns' 
and sponsors' responses which are the subject of this final evaluation report* 
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DATA COLLECTION AND ANALYSIS PROCEDURES 



The Instruments which PSE adopted in order to collect summative evaluation 
data on the second semester Program were; (1) the End-of-Term Inventory I 
for Sponsors (developed by Executive High School Internships of America) ; 
(2) the End-of-Term Inventory II for Interne (developed by Executive High 
School Internships of America) ■ (3) the Seminar and Project Check List com- 
pleted by the Program^ coordinator for a sample of six final seminar presen- 
tations by interns ( weloped by EKecutive High School Internships of America) ; 
(4) the Log Analyfc ° -of ile completed by the Program's coordinator for a 
sample of eight intt *n. one-week logs (developed by the Academy for Educa- 
tional Development); (5) the Work Habits Profile completed by sponsors 
(developed by the Academy for Educational Development); (G) the Executive 
Myth Inventory completed by interns (developed by EKecutive High School 
Internships of America); (7) Performance Objectives I for Interns (developed 
by the Academy for Educational Development); and (8) Performance Objectives 
II for Sponsors (developed by th^ Academy for Educational Development) * PSE 
will report on those data which appear to be the most significant; all data 
will not be detailed in this report. 

In additiou t PSE developed a Student Attitude Survey which was used to 

measure students 1 attitudes toward and understanding of themselves , school, 

*** 

and the world of work, The items (to which the students were asked to strongly 
agree, agree^ disagree, strongly disagree or register no opinion) were made 
up from first semester interns' essay responses to PSE's questions about 
themselves | school, and the world of work. The final Student Attitude 
Survey was administered to second semester interns on a pretest (January)/ 
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posttest (May) basis. These results were examined to see where pretest to 
posttest changes seemed most pronounced and significant. 

In this final evaluation report, P3E will discuss : the interns' and 
sponsors' overall satisfaction with the Program; the working situation at 
the internship placements; the interns* relationship to the regular school 
environment; the different Program* components; and the personal, 
academic,- and future career effects of the Program on the interns, Pertinent 
questions from the various instruments mentioned above were grouped into 
these categories, and data will be reported accordingly. 
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FINDINGS AND INTERPRETATIONS 



The findings presented in this section of the report are based on the 
nine instruments which PSE used to collect data from second semester interns 
and sponsors, as well as on a group interview which PSE conducted during 
our most recent site visit in May* 1977, with approximately twelve to fifteen 
interns* It is important to note that twenty^-two students (seventeen females 
and five males) were enrolled in the Program during the second semester; this 
figure represents a good and substantial Increase over the first (pilot) 
semester enrollment of ten students* For this report * data were obtained 
from approximately eighteen students using the instruments designed for interns 
and from approximately fourteen sponsors using the instruments design for 
sponsors* Thus, our sample, In both instances, was large enough so that PSE 
feels free to generalize from these results tg the entire group of interns 
and the entire group of sponsors. 

Overall Satisfaction With the Program 

Overall, as with first semester Program participants, these sponsors 
and interns generally held favorable attitudes about the Program* Over 

one-half of our sponsor respondents indicated that they were very satisfied 

i 

with the Program as a whole and felt that it was very useful for educating 
students about the world of work in organizations; the remaining sponsors 
(five of the fourteen) were moderately satisfied with the Program and felt 
it was moderately useful for educating students about the world of work in 
organisations* Indeed, the Internship Program is a two-way street; it not 
only provides students with an education in the world of work but also pro- 
vides the organizations with an extra pair of capable hands and an extra 
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worker with new, fresh ideas. In fact, twelve of the fourteen sponsors in- 
dicated that the intern was o£ great value to their organization. 

Furthermore, ten of the fourteen sponsors noted that, If they had it 
to do over again, they would select the same intern— a very favorable report 
on the success of the individual placements. Finally, eleven sponsors (of 
the twelve who answered this question) said that they intended to take another 
intern next semester. This seems to be a very high success rate, and the 
coordinator is most lucky that he will be able to call on these same ex- 
perienced sponsors for their help next year with the Program. In fact, 
six of the second semester sponsors had also >been sponsors during the first 
semester of the Program; they certainly are becoming quite experienced at 
dealing with interns and consequently should be able to provide interns with 
a richer internship experience. Establishing a group of sponsors who work 
well with student interns and who are willing to take interns from year to 
year is especially important for any program like this one because making and 
cultivating these community contacts is particularly time consuming for a 
coordinator. It seems that this coordinator has done a 'fine job of keep .ig 
these community linkages strong* It is i. w impressive that, on the whole, 
sponsors seemed slightly more satisfied with the Program this semester than 
first semester sponsors did, This increase satisfaction is most likely a 
result of the Program's better overall organization and of the coordina- 
tor's increased skills in running the Program smoothly* This first to 
second semester increase in the positive attitudes of sponsors is promising 
and commendable indeed. 

Turning to the interns themselves, eleven of the eighteen respondents 
were very satisfied with the Program as a whole* and the remaining students 
were moderately or somewhat satisfied with the Program, Most students 
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could think of ways to change the Program (students 1 conments on desirable 
changes will be discussed throughout this report), but they seemed to agree 
that this Program was an excellent educational alternative and one of the 
best programs which their school districts have offered to them. If they 
had to choose over again, only one student would not have joined the Pro- 
gram, and all eighteen students agreed that they would recommend this Pro- 
gram to other students. 

While most students realized that they have missed some things by not 
being in school during the second semester (for most of them, their last 
semester in high school), no student felt that he or she should have been 
in school instead of the Program. In other words s the Internship Program 

ft 

seemed to be a trade-off in which students had to give up some of their 
school-related activities and associations in order to take advantage of 
this unique consiunity-based learning experience* In a later section of 
this report, PSE will raise the issue of developing a better school to 

ternship articulation so that fewer of these trade-offs need to be made 
by students. Certainly, it is to the Program's credit that students' at* - 
tudes were quite favorable regardless of a couple of problems in various 
Program components. PSE will discuss these problems at length later in 
this report and will present our recoramendations-^as well as those of the 
interns themselves^f or improving some of the Program's components for 
1977-78. 

The Internship Placements 

As with first semester Program participants, most sponsors felt that 
their interns were very or moderately well prepared for their' internship 
experience, while most interns seemed to be more uncertain about their 
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preparation. For example* approximately one=third of the student respondents 
seemed to be concerned about their preparation for the employer interviews 
during the placement period, and one-half of the student respondents felt 
that their previous classroom training had not prepared them very well for 
their internship experience. Of course, it is understandable that students 
in high school would have had limited exposure to being interviewed by per- 
spective employers, PSE understands that some role-playing of interview 
situations was conducted by the coordinator and other school personnel! and 
PSE would encourage the coordinator to continue this kind of preparation 
next year. Furthermore* it is understandable that most students would feel 
that their classroom, training did not prepare them particularly well for 
their internship experience. Certainly no classroom training—even at the 
graduate school ievel-^can thoroughly prepare an individual to assume a role 
in the working world; moreover! it is particularly understandable that 
high school courses\might bear little relevance to acquiring employability 
skills, career decision-making skills, and career awareness, Hopefully, 
the greater infusion of career education into the regular curriculum of 
the Montgomery County Public Schools will partially solve this relevancy 

/obiem. Employers are probably accustomed to hiring employees whose 
school training had minimal relationship to job or career training, and 
thus they are more lenient on students than students are on themselves 

J s 

concerning preparation for the internship experience, 

Concera^g the goals of the Program, ten of the fourteen sponsors felt 
that they understood these goals very well. This confidence on the part of 
the sponsors is most likely a result of I (1) the initial interview with and 
explanation of the Program by the coordinator; and (2) use of the well or- 
ganised, attractive sponsors 1 handbook developed by Executive High School 

30 32 



Internships of America. Moat students also felt that they understood the 

r 

goals of the Program very or moderately well and, when questioned during 
our site visit, were able to name Program goals such as getting their feet 
wet in the real world and identifying their personal goals by learning about 
the goals of different adults x in the world of work. 

According to the interns, sponsors, and the coordinator's analysis of 
a sample of the students 1 weekly logs, the interns seem to be involved in 
a variety of professional activities, for the most part, They were infre- 
quently used as messengers, clerks, or secretaries, Over three-fourths of 
the students noted that they performed the following kinds of on-the-job 
duties: 

• attending meetings; 

• doing research; 

• reading or analyzing complicated materials; and 

• using the telephone for business purposes - 
Furthermore, over one^half of the students indicated that they were also: 

• offering their opinions at meetings and at other times; 

• preparing written memos, reports, or correspondence; 

• traveling with their sponsor or other staff to other parts 

of the community; and ... > 

o undertaking special projects of their own* 
Indeed some students even traveled with their sponsor out of the community 
and organized meetings* In suomary s it appears that students assumed diverse 
job responsibilities and were able to assist their sponsors in carrying out 
many of their job responsibilities, As most sponsors indicated (and most 
students agreed), these student interns were treated as part of the adult 
professional staff of the organization at which they were interning, , 



For the most part, the relationships bitween the interns and their 
sponsors seamed to be quite good* The overwhelming majority of both interna 
and sponsors commented that they had had opportunities to meet privately 
together to discuss what the intern was learning; often the sponsors and 
interns had lunch together, At the beginning of the ■ semester, only one 
student strongly agreed that an employer, in many ways, can be similar to 
a teacher; by the end of the semester, six interns shared this viewpoint. 
In other words, in a number of cases, the sponsors were able to become 
real mentors for the students and were able to take a personal interest in 
vhat they were learning. Seventeen of the eighteen student respondents 
also felt that they were receiving sufficient assistance from their sponsor 
and other staff members, 

During our group interviews students comented that they enjoyed 
having this kind of working relationship with adults but that this was 
certainly not the first time they had been 1 treated as adults by other adults 
Several students also commented that their sponsors did have a number of job 
responsibilities more important than working with thfeta and that they were 
often left to devise projects for themselves and to take the initiative in 
acquiring new job skills or responsibilities, PSE believes that this is 
probably an accurate picture of the role of an intern and that the coordin- 
ator should help student interns learn how to take the initiative with their 
sponsors and to learn' when taking such initiative is appropriate. Such 
training will, of course, be invaluable to these students when they are 

working eventually in situations where new, young workers often have to 

i 

take a good deal of initiative with older, more experienced workers in 
order to learn how to do their new job most effectively. 



One important role for the sponsors is that of serving as advisor i for 
their interns on career opportunities and on the kinds of further education 
to pursue, Eleven of the eighteen student respondents felt that their spon- 
sors had advised them about career opportunities f and thirteen of the re- 
spondents felt that their sponsors had advised them about further education* 
This represents only a slight increase over the percentage of first semester 
interns who fa." 1 is that their sponsors had given them this kind of advice, 
However * sixteun of the students did agree or strongly agree that internship 
experiences help students decide on their future educational plans. While 
it is not necessarily a goal of this Program that these student interns make 
final career or educational preparation, decisions based on this experiences 
this internship does represent a good chance for students to obtain valuable 
information apd impressions from professionals in the field of public service 
about the carter opportunities available and about the kind of educational 
background these students will need to pursue such opportunities. While 
many stua^nts are certainly obtaining this kind of information as a result 
of their internship experiences! others apparently are not- Perhaps th 
coordinator will want to encourage students to take the initiative to bring 
up these topics with their sponsors from time to time as well as with other 
individuals in the organization. For those sponsors, then, who feel un- 
comfortable about giving their* interns personal advice about their futures, 
student initiative in bringing up these topics may help sponsors to feel 
that students are interested in the sponsors 1 opinions and would welcome 
some professional advice* 
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Relationship to thm School Environment 

There are three important areas which need to be discussed under the 
general topic of the student interna 1 relationship to the school environ-* 
ment and the Internship Program 1 s relationship to the regular school pro- 
grams (1) the interns 1 personal feelings about this separation from their 
regular school setting; (2) the general school faculties 1 responses to the 
Internship Program; and (3) the students 1 carrying out of their required 
school-based project* First, eleven of the eighteen respondents felt 
that ft was not very easy for them to maintain contacts with old friends 
back at school* and nine students felt that it was not very easy to obtain 
news about school activities > scholarship exams, yearbook pictures, etc, 
These figures were certainly substantiated during PSE's group interview with 
twelve to fifteen interna, Interns consented that they had difficulty 
talking to many friends back at school about their internship experiences 
because these experiences were so different from what most of their friends 
in school had been doing and thus there was little common ground for sub- 
stantive discussion* Furthermore s their friends in regular school clas&^ 
could not appreciate or help with the kinds of problems which the interns 
faced at their internship sites because the problems which arise when 
dealing in a" working situation are often different from those which 
typical school students fatee B in school* It has been suggested by 
several students that the coordinator focus some of next year's activities 
during the weekly iritern group meetings on developing closer peer relation 
ships among the interns so that they can provide needed support for each 
other* F5E understands that the coordinator plans to follow this advice 
(with the help of an outside consultant who has been used successfully 
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this year), and PSE firmly supports this decision. While building better 
relationships among the interns themselves will help give each intern the 
support he or she may need and cannot now get from friends back in school, 
this, is not a solution to the problem of the intern's being isolated from 
his or bar friends back at school. The problem is slightly compounded by 
the fact that interns are, for the most part, putting in a full work day 
at their internship sites and thus do not even have after-school time to 
socialize with their friends. One intern consented that she talked to her 
friends a great deal on the phone at night and that her parents were toler- 
ant of these calls because it was the only way she could really keep in 
touch with her school friends, PSE does not have a ready solution to pro- 
pose for this problem of social isolation from old friends* Perhaps if 
interns are able to be more involved in giving presentations about their 
internship experience to groups of students (as part of the publicity and 
recruiting drive for the Program) or if they are able to give more- presen- 
tations of their school-based project to interested classrooms, then stu- 
dents will at least maintain some kind of contact with students in regUikt 
school classes* However, it may be that this is one of the trade-offs 
which students have to make if they want to participate in the Program, 
Those students who are quite concerned with maintaining close friendships 
with students in regular school classes may be able to do so by putting 
forth extra effort in the evening and on weekends; those students who 
already feel th^t they are moving on from their high school friends to dif- 
ferent postsecondary experiences (as some interns explained to us) will not 
find it so important to maintain these high school contacts and will not 
do so* 




Second, PSE is even more concerned about the attitudes of school facu 
members toward the student interns and the Internship Program generally. 
One^third of the students felt that teachers and guidance counselors were 
not very encouraging about students entering the Program;; furthermore, one- 
third of the student respondents felt that the school was not very helpful 
in providing independent study assistance to them. During our group inter^ 
view, the interns were quite vocal about their feelings that the Program 
needed more active faculty support, Although the coordinator had met with 
the principal, guidance counselors, and social studies resource teachers 
who served as the students' faculty advisors, in the Montgomery County high 
schools, many students felt that this publicity for the Program was not suf 
f ieient . Many teachers were still unaware of the Program and viewed it 
as an easy way for students to finish up their academic secondary schooling 
a few students commented that some teachers thought they had dropped out of 
school or had gotten married • Certainly, as the student interns were quick 
to point out * this Program is anything but easy for them and is, in fact, 
probably more demanding and challenging than their traditional school 
classes would have been. It seems that the Program needs to be publicized 
more fully to all faculty members in each of the schools and that former 
interns should be called upon to discuss the Program at these publicity 
meetings |along with the coordinator* PSE feels that the interns would be 
interest) in speaking at these meetings and that they would do a fine job* 
The coordinator explained that the student interns were required to meet 
with the principal of their school r^wo weeks into the internship experience 
in order to explain what they were doing and to keep the principal informed 
of the Program and of their participation in it* PSE feels this is an 




excellent idea and would suggest that it be continued j however, this idea 
might be expanded so that the student could brief the entire faculty of 
the school (perhaps for ten minutes at a regular faculty meeting) and thus 
have a further chance to promote interest in the Program among the many 
faculty members. On balance, several student interns during the group 
interview did comment that publicity about the Program in their schools 
had been good; in some cases, good publicity was due to a well informed 
and interested social studies resource teacher who took it upon himself 
or herself to discuss the Program with other faculty members, PSI believes 
that the faculty members in a school, can be a very strong influence on re- 
cruiting student participants in that school and thus faculty members 
should be given special attention and should be kept informed through a 
variety of ways, PSE believes that the Program has enjoyed fairly good 
coverage in the local news media and in school system publications and \ 
would encourage that these avenues continue to be used. 

Several student interns also commented that recruiting new interns in 
their schools had b£en somewhat ineffective. In many cdses, attendance at 
these recruiting meetings was very low* Again, PSE believes that ■more stu- 
dents will be encouraged by the faculty to participate in this P: jgram once 
the faculty members themselves are more aware of what the Program entails . 
PSE would also suggest that former interns be used in -the recruiting process 
They should be encouraged to talk informally about the Program to classmates 
they feel would be interested in the Progtam, and they should be used at 

the formal recruiting meetings to explain about their experiences in the 

/ 

Program and to discuss frankly the Program's strengths and weaknesses. 
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Finally, concerning school faculty attitudes, PSE is particularly 
concerned that teachers are somewhat unwilling to cooperate with the student 
interns in providing them with independent study guidance. For these bright 
students who choose to participate in the Program, independent study courses 
are the only way they can continue their formal academic preparation during 
the internship semester, For that reason, it is crucial that teachers be 
persuaded to give these students the assistance which they seek, Of course, 
Friday afternoons, when the students can get back to their own schools, may 
be difficult times for teachers to meet with students on an individual basis, 
but perhaps they can be persuaded to do so by the encouragement of building 
administrators and district administrators, Again, if teachers feel that thi 
Program is important and highly regarded by administrators and other teach- 
ers in the County, then they may make more of an effort to serve as inde- 
pendent study advisors and to make some free time to give these student 
interns the assistance they would need to complete independent study 
courses* 

Third, some redirection of the school=based projects may be needed 
next year. The average student respondent found his or /her faculty advisory 
(usually the social studies resource teacher) only somewhat receptive and 
felt that his or her school-based project was only a moderately valuable expe 
lenee. tsE believes that the coordinator has taken some important steps 
in this second semester toward defining the school-based project and setting 
appropriate guidelines for its completion* For example, students now must 
submit an outline for this project which has been approved, by their resource 

i - • ' " 

teacher for the approval of the coordinator ; changes from the original 
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design must be indicated as they occur, and both the resource 



teacher and intern must sign the form upon the project's completion. Such 
a farm does help prevent misunderstandings by either the student, the 
resource teacher, or the coordinator and does let the coordinator know 
when students can be given credit for completed projects* 

Of course, the quality of the student-resource teacher interaction greatly 
depends on the interests and concerns of each of them* Some resource teach- 
ers worked out very well during the second semester and were able to give 
students the guidance and assistance they needed to complete valuable pro- 
jects; others were not, and these cases should be investigated to see whether 
these resource teachers should be retained by the Program in the future, 

PSE was pleased to hear of many interesting school-based projects which 
students were able to carry out quite wflli and were able, to present to other 
students in the school. For example, one student who had been interning in the 

County government did a presentation on how a bill becomes a law; the stu- 
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dent traced three bills which would be of interest to high school students 
(on the legal drinking age, abortions, and funds for drivers education) ^nd 
discussed the fate of each. This project was presented to tenth and eleventh 
graders in various history courses and was well praised by the history teach- 
ers from the classes in which the presentations were made* There were 
other success stories such as this one, and PSE would suggest that the co- 
ordinator give future interns a brief overview of some of these interesting 
school-based projects so that they will understand the possibilities which 
exist as well as the level of excellence which is expected of them* Clearly, 
much of the success of these school-based projects rests on the initiative 
and diligence of the interns themselves who will be responsible for the 6 




ultimate success of their work. 

Program Components 

Since PSE has already discussed the school-based component of the Pro- 
gram in the previous section of this report, the two most important remain- 
ing Program components which need to" be examined in this section arei (1) 
the interns 1 weekly logs; and (2) the interns 1 weekly group seminars, 
Finally, in this section of the report, PSE will comment on the role of the 
coordinator and his functioning during the second semester. 

Both according to students 1 completed questionnaires and according to 
their comments during PSE f s group interview with them, it is fair to say 
that students are about equally split on the benefit of keeping these weekly 
logs. There seemed to be an equal split between those students who used 
the logs as simply a diary of their daily activities (e^g,, answering the 
telephone, attending meetings, drafting correspondence) and those who used 
the logs as a means of exploring their own reactions to the Program and to 
specific situations which arose at their internship site. Understandably, 
those students who used the logs as simply a diary of their daily activities 
found that keeping the log was of minimal value to them. Several students 
commented that their log entries became repetitive (e.g., they answered the 
phone or drafted correspondence every day) and, therefore, were not very 
interesting for them to write about or for the coordinator to read about. 
On the other hand, students admitted that their log was one good way for the 
coordinator to find out what they really did do at. their internship site, 
and thus the logs provided the coordinator with a weekly update of the stu- 
dents* activities so that he would be able to spot cases where he thought 
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students may be having difficulties * In other words, for about ©ne-haif 
of the students whom we interviewed, the weekly logs were considerably 
more valuable to the coordinator than they were to the students themselves, 
While this may be a valid use of the weekly logs, PSE feels that some re- 
direction and rethinking might be given to the logs so that they can become 
more useful too more students, 

For instance, some students eonmented that they would rather talk 
about what was going on at their internship sites than write about their 

4 -. 

feelings, Perhaps the coordinator may explore the idea of having students 
tape record their daily entries rather than write them out* In this way, 
the coordinator may gain a certain spontaneity from the students and, for 
those students who found it tedious to write daily entries, the coordinator 
nay gain longer, more interesting, more probing work, PSE understands that 
writing the weekly logs may be crucial in order to allow students to receive 
school credit toward the^ high school English requirement; however, some 
arrangement may be made so that some tape recording may replace some actual 
writing. Another idea which PSE suggested during the group interview w-is 
that students start the weekly log by quickly outlining (in three or four 
paragraphs) their daily activities at their Internship sites and then go 
on to write in more detail about an interesting personal experience during 
the week, an interesting personal contact they made, or a challenging pro- 
ject which they carried out, In that way, students would not feel as if 
their log entries were repetitive day after day and they might be encouraged 
to write about situations and problems which would allow them to use greater 
insight into themselves tod into their working situations, PSE believes 
that it is to the coordinator's credit that many students commented that, 




if a problem arose during the week, they would simply call the- coordinator 
and discuss it and would not wait to write about it and hand it in at the 
and ©£ the week; it is obvious that students feel that the coordinator is 
understanding and approachable, . s 

Students ware also split about whether they viewed the coordinator's 
feedback on their logs as valuable, Several students explained that, given 
the nature of their logs (mainly a recounting of daily activities), there 
was very little of real value that the coordinator could comment on* There- 
fore, since PSE would not like to see the weekly logs become a tedious chore 
for either the students to write or the coordinator to review, we would ^hope 
that some of our above suggestions might be considered. It might be helpful 
to provide next year f s interns with several samples of logs from students 
who valued the log-keeping experience this year, 

In addition to the school-based project and the weekly logs, a crucial 
component of the Internship Program is the series of Friday group seminars 
for all interns which are conducted either by the coordinator or by the 
students themselves; one important aspect of these seminars is the pres 
tation which each student makes about their own internship site*-the organ- 
ization in which they work and a case study of a particular management problem 
which had arisen during the semester, PSE attended one of these seminars 
which was presented by two students who had been involved in law-related^ 
internships; PSE found the seminar informative and thought-provoking* The • 
coordinator tried to hold the seminars during the semester at the actual 
internship sites so that tht interns* sponsors would find it convenient to 
stop in for part of the seminar and take part in the students' presentations 
and general discussions, PSE thinks that this is an excellent idea and 
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certainly gives the whole group of students a chance to meet and react to 
a variety of professionals in the field of public administration. The two 
sponsors who took part in the seminar which PSE attended spoke frankly and 
candidly with the students, surfaced problems within their organisations 
and within the career field which they had chosen, and discussed themselves 
and the preparation which they had before entering their current position, 

The coordinator keeps track of the topics covered in these seminars, 
using the Seminar and Project Check List developed by Executive High School 
Internships of America; PSE reviewed a summary of these check lists 
from six of these seminars* According to these data, most students did a 
good job of covering the variety of types of information which were supposed 
to be covered during the seminars, For example, in presenting an overview 
of the organisation in which the students interned, students in at least 
four of the six seminars were able toi 

• identify the priorities of the organization; 

• describe how decisions are made on budget; 

• identify sources of revenue and finance; 

• present an organization chart and/or explain functions of 
major departments and key people; 

• present an example of how a major decision is madei including 
issues in dispute, those who influenced the decision, how the 
decision was ultimately reached, and next steps toward imple- 

- mentation; 

9 describe the employer's scope of responsibility ; 

• describe characteristics of an effective executive or manager; 
m describe constraints on the employer's decision making; and 

• describe strategies for change used* by the employer. 
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In addition, when presenting the ease study of a management problem, 
most students were able to define the problem, give the locus of decision- 
making power in the organization, and no^^the time frame for solution of 
the problem* When presenting an overview of Career opportunities available 



in the organisation, most students were able tabdeseribe the types of posi- 
tions that extJt'or are anticipated and discuss the training and experience 
needed for these various positions, It seems perhaps that second semester 
interns dealt more completely with the career opportunities available in 
their organizations, while first semester interns were more thorough in 
presenting the case study of a management problem* , 

It is obvious that the students* seminars were instructional and in- 
formative and that students did learn from each other, In fact, sixteen 
of the eighteen student respondents at posttest time agreed or strongly 
agreed that rating another student f s presentation could help them learn j 
about themselves (at prettest time, only thirteen students .shared this 
view)* While most students (twelve of the eighteen respondents) felt that 
the weekly seminars were well planned, only approximately one-half of tl 
student respondents felt that the seminars were very or moderately inter- 
esting or that they related to the 'issues they were facing in their place- 1 
ments, PSE believes that these data reflect the students f feelings thae 
more weekly seminars needed to be devoted to developing peer relationships 
among the interns to provide them with the support which they needed in their 
internship experiences and which they could not get from their friends back a 
school, PSE has already surfaced and discussed this problem earlier in this 
report. During our group interview, students commented that a fifty-fifty 
split between weekly sessions devoted to students 1 seminar presentations and 
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sessions devoted to the development of personal skills for coping with situ- 
ations being faced at the internship site would be optimum* PSE understands 
that, in the second semester, several seminars were presented by two or 
three interns together if those interns had been involved in placements in 
the same career field (e.g., lav or education); PSI feels that this is an 
excellent practice and, if it is continued, may free up enough weekly ses- 
sions so that more can be devoted to the development of the students 1 inter- 
personal relationships and skills* 

Finally, the person who is in charge of seeing that the Program runs 
smoothly and that each component of the Program ^enhances the others is the 
coordinator, Having seen the coordinator interact with the group of interns 
during our site visit, PSE firmly believes that he has done a first-rate 
job of holding together a complex and multi-faceted educational program 
It is obvious that He has a warm relationship with each of the students and 
that he makes an effort to learn about their particular problems and con- 
cerns and help them with those problems. Students call him frequently to 
discuss difficulties as they arise or simply to let him know how things are 
going at their internship site; in fact, several students from the first 

» semester group 'of interns still call him to discuss their new projects and 
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interests, 

Fifteen of the eighteen student respondents felt that the coordinator 
was very, or moderately accessible when they needed help or information (per- 
haps as accessible as he could be, given the demanding schedule of keeping 
track of twenty- two interns at different internship sites) • Fourteen of 
the eighteen student respondents felt that their coordinator had been very 
or moderately helpful in helping them adjust to the expectations of their 
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internship placement. 

Sixteen of the students noted that their coordinator had visited their 
sponsor during the course of the Program* and eleven of these students said 
that they had received feedback about each visit. Additionally, eleven stu- 
dents commented that the coordinator had met with them individually or in 
a small group to provide counseling on various aspects of the Program, 
During the group interview, PSE asked students how often they felt the co- 
ordinator should visit them or their sponsors during the Program, Most 
students agreed that one visit by the coordinator was sufficient; students 
felt that more frequent visits would give the sponsor * the impression that 

someotie" £rom the school district needed to be looking over the shoulder 

/ 

of the student to .make sure that they performed well and that such an impres 
sion would be a very ^undesirable one for sponsors to have, Since the over- 
whelming majority of sponsors felt that the coordinator was very accessible 
tehen they needed him for inf ©rmation or assistance, and thus since the spon- 
sors were not concerned about the lack of personal visits by the coordinator 
PSE would agree that this practice of one site visit is acceptable for 
next year, The coordinator does call each sponsor in the first couple of 
weeks of the Program to make sure that no problems have arisen, and this 
kind of telephone contact probably is mozm appropriate — In terms of both 
the sponsors 1 and the coordinator's schedules—than personal visits by 
the coordinator would be, Overall, it see^s apparent that the coordinator 
has provided these interns and sponsors with enough individual on-site 
attention and that both interns and sponsors feel free to call him and 
request special assistance as they need it, 

PSE firmly believes that with this first year of experience behind him 
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and with this practice in acquiring the managerial skills necessary to run 
a program like this one, the coordinator will be able to do an even more 
effective job of overseeing this Program next year* 

Various Effects of the Program 

In this final portion of the findings and interpretations section of 
this report , PSE will draw from a number of different instruments in order 
to comment on the effects of the program on the student interns in terms of 
(1) their increased self -awareness and attitudes about themselves as mem- 
bers of the world of work; (2) their inereasei academic, vocational, and 
employability skills; and (3) their increas^cf career awareness and knowledg 
of the world of work* Finally, PSE will review intern and sponsor 
data in order to assess how well both interns and sponsors met the per- , 
formance objectives outlined in the Memorandum of Understanding which is 
entered into by all parties of the internship experience* 

Self -Awareness * For the most part, information about the interns 1 
a elf -awareness (i.e. f their understanding of their interests, abilities, 
aptitudes, and preferences and their attitudes toward themselves as mem- 
bers of the labor force) was obtained from the Student Attitude Survey 
which PSE developed in February, 1977, based on written essays from first 
semester interns. In general, PSE found that these second semester interns 
held basically positive attitudes about themselves and felt that they knew 
themselves well enough^ to at least begin to make logical career decisions 
(this does not—and should not-^mean that students felt ready to make final 
career decisions as a result of this Program), In spite of their basically 
positive self ^concept even at the beginning of the Program, some pretest 
(January) to posttest (May) changes can be noticed. 
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First of all, over ©he-half of the sponsor^ felt that their interns' 
level of self-confidence and poise increased over the approximately four 
months they participated in the Program, At posttest time, more students 
themselves strongly felt that they now had less difficulty in conducting .a 
meeting or speaking in front" of. a group of people, \ 

Concer^ii^g their understanding of themselves, at posttest time, six 
more students agreed, that they now felt capable of identifying their pre- 
ferences in working situations (such as changeable schedules vs. steady 

4 

routines) than they did at pretest time* In addition, at posttest time, 
four more students agreed or strongly agreed that they could now analyse 
their strengths and weaknesses effectively enough to choose a career field 
of interest. Finally, at posttest time, four more students strongly agreed 
that they now understood the difference between their interests and their 
abilities. Further testifying to their self -awareness, most students both 
at pretest and posttest time agreed or strongly agreed that, 

• they were able to identify their personal and career goals; 

• they felt capable of assessing their interest in pursuing 
opportunities in a chosen career field; 

• before making personal or career deGisiofts s students should 
have an understanding of their own value systems; and 

m knowing what one's limitations are is just as important as 
knowing what one's talents are. 

In further probing of the students 1 attitudes toward themselves and 

the world of work, four more students at posttest time strongly agreed that 

they could now handle the pressures of having a job with responsibilities- 

This is particularly encouraging because it seems to suggest that students 

were given a good deal of responsibility in their internships and that they 
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learned how to deal with that responsibility, In addition, three more stu- 
dents at posttest time strongly agreed that they could now handle themselves 
well in a working situation. At posttest time, four more of the eighteen 
, student respondents also agreed or strongly agreed that it was important 
for people to evaluate their own work on a job. Self -evaluative skills 
are quite important for all workers—perhaps especially for those profes- 
sionals in a field such as public admlsistration~and these skills are 
perhaps more likely to be developed on-the-job rather than in school i it 
Is then particularly encouraging that these student interns see the impor- 
tanea of saif-evaluation now so that they can begin to work on developing 
these skills early in their careers. 

From other responses, it is obvious that students' attitudes were 
shaped by the apparently realistic picture of the working world which stu- 
dents were exposed to during their internship experience, lor example, by 
posttest time, six more of the eighteen student respondents strongly agreed 
that adults in the world of work do let their emotions affect their behavior 
On the other hand, more students at posttest time also strongly agreed u«±L 
jobs can improve an individual's personal qualities; obviously, students 
felt that some of their personal qualities (perhaps their sense of inde- 
pendence or sense of responsibility) improved as a result of this intern- 
ship experience. Finally, at posttest time, six more of the eighteen 
student respondents strongly agreed that it is important to recognise and 
appreciate jobs that are done well by others; for many students, this 
internship experience may have been one of the students' first experiences 
in working as a member of a group or organization (other than in school 
projects or school activities), and students realised the value of in- 
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dlviduais working cooperative Ly md providing reinforcement for each other. 
In s mnaa ry, at posttest time> four more students strongly agreed that 
they now know what is important to them in choosing a career, This pre- 
test to posttest change is certainly a result of both students 1 increased 
self-awareness and self-understanding and students 1 increased skills and 
career awareness. 

Academic, Vocational, and Employability Skills, PSE was interested in 
finding out the kinds of academic, vocational, and employability skills which 
students ware able to acquire as a result of participation in this Program 
or the w'-i in which they were able to utilize skills already learned, 
particularly ^huse learned in school. When student interns were questioned 

about the relevancy of skills they learned in school to their functioning 
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in the world of work, a slight inconsistency in their attitudes seemed 
apparent- While sixteen of the eighteen student respondents agreed or 
strongly agreed that they may use the same skills they used as a student 
while working on a job, only four students at posttest time agreed that 
most skills taught in school are useful in the world of work (at pretes 
timej nine students had shared this view)* The inconsistency is perhaps - 
explained by reasoning thdt students believe that the skills they used as a 
student (study, review, or logical thinking skills) would be used on-the-job, 
but that many skills specifically taught in school (such as computational 
or map-making skills) are not useful in the world of work, PSE believes 
that moat skills taught ift school are useful in the world of work, includ- 
ing computational, verbal, analytical, and even map-making skills! indeed, 
even study skills are taught in school or at least good teachers help stu- 
dents to develop them through practice on a variety of assignments through- 



out Chair elementary and secondary education. The coordinator may want to 
^fpend some time with students in the Program next year in discussing the 
relevancy of what students learn in school to their functioning in the world 
of work, with special attention given to the variety of ways in which public 
administrators use computational, verbal, analytical, and graphic skills in 
their various careers. This kind of investigation and examination of skills 
may be useful to students as they continue into post secondary training or 
education so that they can try to sharpen these skills through particular 
training or coursework and so that they can appreciate the value of having 
these skills when they start to look for a job* 

One set of skills which certainly spans the academic and vocational 
worlds and which indeed makes students highly employable is comntinication 
skills. It, is particularly interesting and discouraging that, at pretest 
time, sixteen of the eighteen student respondents strongly agreed that 
clear communications with others is essential in the field of public ad- 
ministration, while only eleven student shared this view by posttest time 
in Hay, P3E would expect that students were exposed to many examples of 
ineffective, poor communicators who seemed to be able to get by in their 
business dealings and with their contacts regardless of poor communication 
skills (e,g,, writing, speaking, self-expression* etc), PSE sincerely 
hopes that the coordinator* tries to counteract this somewhat negative in- 
fluence to which some interns are likely to be exposed during the Program, 
PSE is well aware that standards among many professionals (in the field of 
public administration as in countless other fields) concerning communica- 
tion skills can be quite low; that is precisely why effective eoranunieators 
are in such great demand and can provide a much needed service both to their 
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organization and to the organization's clients and contacts. PSE urges that, 
the coordinator ask- interns next year to be particularly alert to and ana- 
lytical of both good and bad examples of communication skills which they 
will be exposed to during their internships experiences. 

It is particularly interesting to note that only approximately one- 
half of both the student respondents themselves and the sponsor respondents 
felt that these student interns had been able to strengthen their ability to 
write fluently and concisely and their ability to speak with confidence and 
maturity to a great extent. PSE would agree that it. is" difficult for special 
programs such as this one to make a consijierable difference in students' 
writing (even traditional English classes, in school can have difficulty 
achieving that aim), and perhaps this Internship Program should not be held 
accountable for achieving this goal although it may still aspire to do so. 
However, this Program may be able to have more impact on students' speak- 
ing skills (including their self-confidence when sneaking to adults or 
before a group), and the Program may want to discuss this aim with the 
sponsors and ask that sponsors be particularly alert to their interns 1 
speaking skills and offer suggestions for improvement as needed. 

Just as communication skills are crucial to the performance of most 
—if not all— jobs in the field of public! administration and thus the 

acquisition of these skills by students c f an make them ultimately highly 
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employable, good work habits are other employabillty skills which success- 
ful workers will need to develop* Almost all interns and their sponsors 
agreed that students had done a very or moderately good job of working on 
the development of important work habits. When sponsors were asked 
to rank eleven different work habits on a scale of one (high) to five (low) 
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in terms of their Interns 1 demonstration of these work habits during the 
internship period, there were very few rating! given below a three (average) * 
According to the tabulation of number one (high) ratings given by these 
sponsors, these student interna aemed to be* 

• discreet (respecting confidentiality of situations); 

• independent (ability to work without constant supervision); 

• sensitive (relating well to a variety of people) I 

• ' appropriately dressed and groomed; 

m positive in attitude (positive outlook on an assignment, 
willingness to undertake tasks); 

• dependable (in meeting commitments); 

• flexible (reacting to new and unanticipated situations); 

• accurate (ability to follow directions , attentive to details t 
ability to obtain information and convey it accurately); and 

» prompt (in arriving at the internship, in completing assign- ' 
ments) » 

For all the above work habits or traits, one-half or more of the fourteen 
sponsor respondents gave their interns the highest rating possible. On 
two work habits, slightly fewer than one-half of the sponsors gave their 
students the highest rating possible and moraj sponsors gave students 
average or low ratlngs—matuttt^^ (seriousness in approach to the internship) 
and creativity (ability to generate alternative solutions to problems) • 
The lowest ., ratings were certainly given %pn creativity and, PSE assumes 
that it may have indeed been difficult for interns to enter this very new 
and different kind of situation in the working world and to be able to of- 
far creative ideas and suggestions about the ; operation or business of their 
organizations. In general, though, PSE feels that these sponsor ratings 
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were quite good. 

Finally, when sponsors were asked whether students had gained new vo- 
cational skills and knowledge , over one-half of them agreed that students 
had. For those students who are interested in pursuing a .career in public 
administration eventually, this internship experience" and the skills and 
attitudes acquired during it— should prove to be an excellent preparation 
for them. Many of these skills and attitudes, of course, are generally 
applicable to the world of work and its many other career fields as well. 

Career Awareness. It is apparent from tfie student data that these 
interns felt that their internship experience was a valuable preparation 
for and awakening to the world of work. For example, there was a pretest 
to posttest increase in the number of students who strongly agreed that: 
(1) students should have several work experiences— volunteer or for pay- 
before they leave high school; and (2) out-of-schcol learning experiences 
can be as valuable as school classes and activities s Programs such as 
this one as well as other work or volunteer experiences are viewed by 
students as something to round out and complete the education they recei 

in school so that they are prepared to assume a productive and satisfying 

r 

role in the work force. 

Virtually all sponsors and interns felt that students had done a very 
or moderately good job of becoming knowledgeable about how an organization 
functions and- of learning how decisions are made and carried out by execu- 
tives and managers. Virtually all sponsors also felt that the intern had 
become acquainted with new career opportunities as a result of participatin 
in this Program. 




Given the knowledge about the field of public administration which 
students obviously acquired during these four months and given their feel- 
ings that chess out^of-school learnirig experiences are an important part of 
their education, it is somewhat puzzling that students were fairly divided 
on how influential they felt the Program was in shaping their career goals 
or in helping them make decision on educational goals. Just slightly over 
one^half of the student respondents felt that the Program had been either 
very or moderately influential in either of these two areas (their career 
and educational goals) , One might have expected that this Program would 
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have been very influential in either encouraging students to prepare for and 
pursue a career in public administration or discouraging students after 
they saw what their calmer field was like and listened to, other student 
interns discuss their experiences* It seems , however, that most of these 
interns are continuing to leave their educational and career options open 
and that they are unwilling to put a great of emphasis on this one exper- 
ience, PSE believes that this Is probably a sensible decision on the part 
of the interns and that, as long as interns feel that the Program was one 
valuable experience in the many they might have eventually, the Program 
should be viewed as a sound educational alternative and beneficial learn- 
ing experience, 

Sumnary , Students and their sponsors were asked to rate each other on 
their achievement of the performance objectives of the Internship Program 
as outlined in the Memorandum of Understanding which sponsors and their 
interns sign at the beginning of the internship period. In general > 
sponsors gave their interns just slightly higher ratings than the interns 
gave their sponsors « 



The average sponsor felt that his or her intern very frequently met 
the following performance objectives? (1) developing a comprehensive view 
of the organization and learning what makes an executive or manager per- 
form affectively; (2) defining and completing assipments promptly and 
fully; (3) attending meetings and conferences and seeking prior briefing 
on the agenda, participant a f and the role the intern should play; and 
^4) using initiative to seek additional responsibilities in the organiza- 
tion which will enhance the internship experience* The average sponsor 
felt that his or her intern almost always met the performance objective 
of demonstrating good work habits (this has been discussed more fully 
earlier in this section of the report) * 

On the other hand, the average intern felt that his or her sponsor very 
frequently met the performance objectives of: (1) briefing the student about 
the organization and providing him or her with an organizational overview; 
(2) providing the student with opportunities to accompany the sponsor to staff 
meetings and conferences; and, (3) briefing other key staff members about the 
role and functions of the intern in the organisation and soliciting the! ■ 
cooperation in providing support and supervision for the intern* The aver- 
age intern also felt that his or her sponsor did not d© quite so well in 
meeting the objective of advising the student, of behavior appropriate for 
meetings and relating to the staff, clients, and others or of providing 
information on hours, office procedures, and appropriate dress* 

Finally, consistently worse ratings were given by both sponsors and 
interns on the topic of regular sponsor-intern meetings. It is possible 
that the sponsors felt the interns should have taken the initiative to' 
meet regularly with the sponsors to review learning experiences, seek advice 
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discuss situations which may prevent the Intern from fulfilling program 
goals, and clarify assignments; on the other hand, the interns may have 
felt that the sponsors should have been the ones to designate a regular 
meeting time with the Intern to review his or her progress, provide advice 
and guidance * and provide general support and encouragement* This is one 
area to which the Program coordinator may want to give special attention 
next year. If the coordinator finds that, after the first month or so the 
Program? weekly or regular meetings are not taking place between the intern 
and his or her sponsor, Che coordinator may want to talk to the sponsors 
himself and encourage them to take the initiative to set up regular meetings 
with their interns (given demands on the sponsors* time, it is probably 
easier for them to decide how to work the interns into their schedules for 
these conferences)* 
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CONCLUDING REMARKS 



Overall, P5E was greatly impressed with the quality of the Internship 
Program, the caliber of the students involved f and the dedication of its 
coordinator. It is certainly to the Program's credit— and to the ©redit of 
the Montgomery County Public Schools— that this Program will be continued 
next year through local funding; this is an achievement which many good 
career education programs are not able to accomplish even after several 
years of outside funding, and it certainly documents Montgomery County's 
commitment to providing enriched and alternative educational programs for 
its students* 

PSE firmly believes that much of the success that this Program has 
apparently enjoyed is directly due to the efforts, interests g and personal 
involvement of the coordinator* E& has obviously built strong linkage 
between the schools and the commuiiity and has identified and recuited 
sponsors who seem to have done a good job of working with their interns and 
who are interested in continuing with the Prsgram. Again, building ehis 
base of support among community members who are willing to serve as sponsors 
is crucial to a program like this one and saves the coordinatcT from having 
to recruit many new sponsors each semester* PSI was also quite pJ.aased to 
see that the coordinator has such a jzx n relationship with the student 
interns* They obviously feel that fchejf can call on hxa anytime for help 
and support* and he is genuinely interested in providing the interns with 
whatever assistance he can* 

The students thems&lvss are certainly another reason for the success 
of this Program. PSI found them to be bright, inquisitive! honest, and 
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talkative* Some of the students felt uncomfortable about the labeling of 
this Program as one for "gifted and talented" students; they felt that 
any high school student who was responsible, dependable, and Interested 
could perform well In this Program and could greatly benefit from It. 

Throughout this final report, PSE has noted Program components and 
activities which might be Improved by some redirection or refocusing next 
year. We will not recount all those instances or our subsequent recom- 
mendations here. However, in summary » PSE feels that the major areas which 
should be given special attention next year by the coordinator and which 
might benefit from reshaping and rethinking are: (1) use and/or format of 
the student interns 1 weekly logs; (2) the relationship between the students 
and their faculty advisors and the students 1 completion of a school-based 
project under that advisor's guidance; and (3) the students' isolation 
from and by their school faculty and school friends* PSE firmly believes 
that the coordinator will be able to make significant improvements in each 
of these areas next year, 

The final issue of some concern among the students—and one which PSE 
has not yet raised in this report — is . the problem of the cost of partici- 
pating in the Program for the students* In other words, the student interns 
must assume daily travel and lunch expenses and are not reimbursed at all from 
Program funds* PSENmderstands the students' viewpoint and can also appre- 
ciate the great financial burden it would place on the schools to reimburse 
all their students who are involved ±n out-of-sehool laarning experiences. 
PSE might suggest that the coordinator approach some civic and business 
groups (PTAs, Chambers of Commerces and professional associations) which 
might be interested in providing some financial assistance to students in 
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the form of a scholarship for pr sponsorship of a student intern. As 
several students commented, the financial strain of participating in the 
Program may deter Interested students from participating in the Program; this 
would be most unfortunate* 

In summary, PSE believes that this Internship Program is off to a 
fantastic start. We have already been able to see noticeable improvement 
from the first semester to the second semester, especially in the coordin^ 
ator's understanding of the total Program and his ability to manage it 
effectively. We firmly believe ^that the Program has been able to help stu- 
dents develop greater familiarity with career opportunities in the field of 
public service, greater self -awareness , a more accurate understanding of the 
organizational environment in which the field of public service must operate, 
and good work habits necessary for effective employment in the field of 
public service — the four objectives that the Program promised to meet by 
the end of the year. Furthermore, due to the coordinator's efforts, more 
effective career education linkages with world of work organizations and 
institutions in the community have been demonstrated, thus accomplishing , 
fifth Program objective. 

The value of this Internship Program as a viable and Important educa- 
tional alternative Is undeniable—to the students themselves, the coordln- 
ator, involved members of the school faculties, and the community representatives 
who serve as sponsors, All these people are well aware that school classes 
in traditional school settings cannot completely prepare an individual to 
enter the world of work or give that individual a realistic picture of the 
complex operation of the world of work. For people who share this view* 
this Internship P n is an excellent step toward bridging the gap 
between school and wo ... 
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EXECUTIVE INTERNSHIPS* 




WHAT IS AN EXECUTIVE INTERNSHIP? 

It's an opportunity for high school juniors 
or seniors to spend one full semester 
working as a special assistant to an execut- 
ive or administrator in the community, 

WHAT DOES AN EXECUTIVE INTERN DO? 

All the tasks expected of a regular assistant* 
including attending meetings and confer- 
ences, preparing reports and making 
policy recommendations, and helping to 
initiate programs and develop projects. 
Interns also attend Friday seminars on 
organization and management, These 
include field visits* inservice training, 
conferences with officials, and reading 
assignments, 

WHAT DOES THE INTERN LEARN? 
The program introduces high school 
students to the concepts of management 
and delivery of services to the urban 
community through ejose association with 
community leaders, professionals, and 
residents. 



Interns refine their social and intellectual 
skills by relating to a variety of adults, 
writing reports* becoming precise in 
analyzing policy issues, helping organize 
community-based programs, and actively 
initiating their own learning experiences. 
They gain specific knowledge about bud- 
get, personnel administration, organiza- 
tional development, program planning 
and implementation * delivery of services to 
clients, and evaluating program results and 
policies, The program gives the student a 
way to explore career options, 
WHAT ARE THE INTERN'S SPECIFIC RE- 
SPONSIBILITIES? 
Each intern is required to: 

* Keep a daily log analyzing what has 
been learned, Logs are reviewed weekly by 
the program coordinator, 

» Attend a management and administra- 
tion seminar one day per week. Frequently 
interns themselves plan, present, and 
evaluate these seminars under direction of 
the coordinator, 
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• Design and present a special- project 
demonstrating what he or she has learned. 

• Maintain regular attendance by spend- 
ing four days each week with the sponsor, 

• Develop a summary report at the 
conclusion of the program, Review and 
approval by the sponsor and the program 
coordinator indicates the intern has com- 
pleted all the requirements, 

DO& THE INTERN GO TO SCHOOL 
DURING THIS SEMESTER? 
Not really, except to return periodically to 
serve as a teaching assistant in classes or to 
help teachers develop curriculum, teach 
:ome lessons, or organize extracurricular 
activities related to the subject area of the 
internship, 

WHAT ABOUT ACADEMIC CREDIT? 
Interns receive 3Vj credits during the 
semester, Throe are in '"Executive Intern- 
ship/' in the area of social studies* and one- 
half credit is in English to be counted as 
part of the junior or senior English require- 



mem. No letter grade will be given for the 
three credits in "Executive Internship" or 
for the one-half credit in English unless the 
student makes special arrangements to 
take his or her English as an independent 
study course. 

In addition to interning, students also may 
carry up to two additional independent 
study courses during the semester, and will 
have most Friday afternoons free to return 
to school for teacher conferences, 

HOW DO COLLEGES VIEW THIS PRO- 
GRAM? 

College admissions officers have looked 
favorably on the internship program as a 
factor In considering a student's potential, 
and review the program summary that has 
been approved by the sponsors, 

HOW ARE INTERNS SELECTED? 
Students interested In the program must 
submit an application to their school 
career counselor, who sends it on to the 
program coordinator, The application 



form and information about the internship 
program are available from the career 
counselor, 

HOW ARE THE PROGRAM SPONSORS 
CHOSEN? 

The Individual administrators and organi- 
zation leaders who serve as sponsors are 
selected *or their ability to provide a 
stimulating and challenging Internship 
experience for the student, their willing- 
ness, to involve the intern in major issues 
and programs, a sensitivity for the concerns J 
of youth, and willingness to devote person- 
al attention to the student. 
Students selected for the internship pro- 
gram participate in interviews with pro- 
spective executive sponsors, and work with 
the program coordinator to choose their 
sponsor, 

HOW DO I FIND OUT MORE ABOUT THE 
PROGRAM? 

Contact the Coordinator, Executive High 
School Internship Program, Department of 



Curriculum and Instruction, Montgomery 
County Public Schools, 850 Hungerford 
Pr„ Rockville, Md, 20850, Phone: 279-3360, 




Rockvitle, Maryland 
117613 



63 



ERIC 



62 



Th* Tribune, Friday, August 27* 1S7S, 




dimmers 



Fifty of Montgomery 
County's brightest high 
school students will be 
chosen for half -year 
internships with public 
officials, as a result of a 
137,000 grant to the 
school system from the 
U,S, Office of Education, 

This unique career 
education opportunity 
will give the students in* 
tight into public careers 
and the decision-making 
process at top levels of 
local! state, and national 
government. The 
purpose? To offer a 
ehal 1 en gin g on -th e * j ob 
opportunity for gifted 
and talented juniors and 
seniors that will give 
them new understanding 
of government, and 
perhaps entice them into 
public service careers in 
the furtue, 

* The students, 26 in 
each semester of the 
coming school year, will . 
spend four full days each 
week as nonpaid, special 
assistants -in -training. 



On the fifth day, they will 
come together for a 
weekly seminar that will 
focus on career op- 
portunities to tackle case 
study management 
problems, In addition* 
the interns will return to 
their schools 
periodically to relate 
what they have learned, 
to serve as teaching as- 
sistants, and to counsel 
with teachers on social 
studies curriculum 
development, 

The program is being 
organized in cooperation 
with The Academy for 
Educational 

Development, Inc., as 
one component of a two* 
state, federally -funded 
program in career 
education. 

Interested juniors and 
seniors in Montgomery 
County public high 
schools should contact 
their guidance 
counselors for further in- 
formation, or call Gerald 
Woofter, 279-3606, 
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Montgomery County (Maryland) Sentinel, 9/16/76 

Local, "sty dents get ( 
public internships 



An estimated 50 selected county high 
school students will serve internships 
with public officials this year under a 
federal grant, 

The students, 25 each semester, will 
spend four full days each week as unpaid 
interns for the officials, who will include 
School Supt, Charles M, Bernardo; Bar- 
bara Gregg, director of the county Office 
of Consumer Affairs; Royce Hanson, 
chairperson of the' Montgomery County 
Planning Board: Norman Finkler, 
director of county libraries; and an offi- 
cial at the Smithsonian Institute, ac- 
cording to Gerald Wooiter, director of 



the internship project, 

The fifth day of the school week will 
be devoted to a seminar on careers in 
public offices, 

The program is being financed by a 
$37,000 grant to the school system from 
the U.S. Office of Education 

Students participating in the pro- 
gram will be granted three credits, or 
the equivalent of close to 400 class hours 
(20 credits are needed to graduate): Stu- 
dents will be permitted to take as many , 
as two independent study courses in ad- 
dition to their internships, * 
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Montgomery County (Maryland) Journal, 9/2/76 



50 Internships Offered 
High School Students 



Journal Staff 



. On-the-job Internships for 50 of the 
county's brightest high school juniors 
and seniors are available for stu- 
dents interested in government ca- 
reers! 

The internships, the result of a 537,- 
000 grant to the school sytem from 
the U.S* Office of Education, will last 
for six months and are designed to 
give students Insight into govern- 
, mint at local, state and national gov- 
ernment levels. 

The students — 25 each semester of 
the coming school year — will spend 
four full days each week as nonpaid 
special assistants in training, On the 
fifth day, they will come together for 
a weekly seminar that will focus on 
career opportunities in public service 
and opportunities to tackle case 



study management problems, In 
addition, the interns will return to 
their schools periodically to relate 
what they have learned, lo serve as 
teaching assistants, and to counsel 
with teachers on social studies cur- 
riculum development 

- The program Is being organized in 
cooperation with The Academy for 
Educational Development, Inc., as 
one component of a two-state, 
federally-funded program in career 
education. 

Interested juniors and seniors in 
Montgomery County public high 
schools should contact their guidance 
counselors for details in getting in on 
the program, or- call Gerald Woofter, 
2784500, , 
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The Advertiser 8/25/76 



Career Education Interns 



. A $37,000 grant to the school system from the U.S. Of- 
fice of Education will be used for fifty high school students 
for half-year internships with public officials at top levels of 
loQfiL slate, and the national government 

The students/ 25 in each semester, will spend four full 
days each week is nonpaid. special assistints-ln-trainmg. 
On the fifth day, they will come togathar for a weekly 
seminar that will focus on career opportunities in public ser- 
vice and opportunities to tackle case study management 
problems. In addition, the interns will return to their schools 
periodically to relate what they have learned, to serve as 
teaching assistants, and to counsel with teachers on social 
Studies curriculum development 

The program is being organised in cooperation with The 
Academy for Educational Development* Inc.. as one compo- 
nent of a twO'itate federally-funded program in career 
education, 

Interested juniors and seniors In Montgomery County 
public high schools should contact their guidance counselors 
for further information, or call Gerald Woofter, 279*3144. 
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"Better things to do at midnight" 



(Page 4) 



Nix asks citizen study of BOE 



"If you want to get to Boston these days, 
you don't take a stage coach/' Board 
Member Roscoe Nix said to his col- 
leagues, suggesting that "most of wh^* ve 
do may be obsolete/' 

Nix said the Board is not being as 
responsive as it should to all citizens; that 
it spends too much time in unproductive 
meetings; and places unreasonable burd- 
ens on MCPS staff members. 

11 We need to look at what we're doing," 
Nix said, "There are more important, 
more beneficial, more healthy, and more 
desirable things to do with our time than 
hold meetings until midnight," 

Nix has proposed a "blue ribbon 
commission" to study how the Board of 



Education is managing its time and using 
MCPS staff, and to make recommenda- 
tions to the Board for improvements. The 
commission, composed of from 5 to 9 
citizens, would not only look at the way 
the present Board works, but at how 
Boards over the past years have worked. It 
would interview present and past Board 
members, MCPS staff, community and 
civic organizations, members of employ- 
ee associations, MCCPTA, and news 
reporters who cover Board meetings. 

Nix told his colleagues he is increasingly 
concerned about the amount of time 
Board members spend with each other In 
meetings, cut off from the communities 
they serve, "We develop a kind of 
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montgomcry county public schools rock vllle* maryland 




Puis© of life j 

A mother prattle** CPR - "The Puke of Life" - on a manikin baby. Westbrook ES and 
Sprinibroofc Hi have instituted CPR courses for interested stiff and students, and now MCPS h 
preparini a training program to teach physical education teacher* and coaches the technique. 
The Montgoifrer* County Heart Association has donated 24 practice manikins for the courier 
See itery on page 3. Fhoto by Ionia Metersky 
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arrogance when we are exposed only to 
one another/ 1 he said, "We might believe 
we know what's best for the community, 
when we really have no way of knowing/' 
He complained that he no longer had 
time to read anything but mountains of 
Board materials, "I would hate to have to 
admit that after four years of Board service 
1 had not read a single book because I had 
been spending all my time meeting/' he 
said. 

Nix confessed that one of the reasons 
he voted to hire Charles Bernardo as 
superintendent was because "he said he 
would try to reduce the number of Board 
meetings. Now he's complaining that he 
hasn't had time to read any books, 
either/' Nix said with a laugh, "Superin- 
tendents ought to be reading and writing 
about the state of education In this 
country. Wouldn't it be terrible if Dr. 
Bernardo, when asked to write an educa- 
tion article for the New York Times could 
only write about how the Board of 
^Education meets in Montgomery County, 
Maryland?" 

When asked to comment on the Nix 
proposal, Bernardo confessed he had 
"difficulty squeezing what I consider the 
important functions of the Board of 
Education Into the schedule/ 1 adding that 
he believed the Board ought to spend 
more time on program development, 
curriculum and Instruction; program 
evaluation, and quality assurance, 

In a memo, Bernardo noted the recent 
upsurge In the number of Board meetings 
(77 In 1975 as compared to 43 in 1965), and 
the sharp increase in clerical and adminis- 
trative time needed to prepare Bpard 
materials, "There Is a problem, i think/' 
Bernardo said, "when a staff tends to 
spend more and more time being respon- 
sive to the demands of the Board of 
Education, That can only mean they are 
less and less responsive to the needs of the 
schools," — .• 

"I am also concerned about the impact 
of an inordinate., number of fourteen- 
hour-days on some individual staff mem- 
bers' personal lives," Bernardo con- 
cluded, "Yes, I endorse Mr. Nix's 
resolution with great enthusiasm," 

Although, the Board seemed to favor 
Njx's proposal, a vote on it is not 
scheduled until Jan, 24. Since Nix pro- 
poses a long-term look at the problem. 
Board president Herbert Benington sug- 
gested some short-term action is needed, 
(continued on page 7) 



1977 school calendar adopted 
pending negotiations outcome 



The Board of Education has adopted a 
1977-78 school calendar that includes ten 
paid holidays, six professional days, and 
185 instructional days. The calendar is 
tentative/however, until employee nego- 
tiations are completed since the number 
of work days is negotiable. 

A unanimous vote to honor Dr. Martin 
Luther King, Jr., added Monday, January 
16, as a holiday. In exchange, a new year's 
holiday on Monday, )an. 2, was deleted. 
The 1977-78 school year will begin the day 
after Labor Day, Sept. 6, and end June 20, 
1978. 

Dr. King's birthday was made a school 
holiday several years ago, but this year it 
fell on Saturday; next year on Sunday. 
However, Board members felt it was 
important to make Monday, )an. 16, a 
school holiday, "not only as a tribute to 
the memory of Dr. King, "but to the 
significant contributions all black citizens 



have made to this nation/' Board member 
Blair Ewing said, 

Several Board members commented on 
complaints from citizens and staff about 
the length of the school year, but Board 
Vice President Elizabeth Spencer con- 
ducted an informal study and found 
MCPS closed within a day or two of every 
other school system [n this area, "What 
makes our school year seem longer/ 1 she 
said, "is the number of holidays and 
professional days/ But this community 
seems to prefer that/' 

"I hope people understand the trade- 
off required for getting a nonstate man- 
dated holiday like George Washington's 
birthday/' she added. 

The tentative calendar is shown below, 
If the number of duty days is changed by 
the outcome of negotiations, the calendar 
will be amended later. 



1977-78 school calendar 

1977 

tone 21 Professional half day for summer school teachers, grades 9-12 

h> re 22-July 20 First session summer school, grades 9-12 

j U f >: 4 HOLIDAY — Independence Day — Schools and offices closed 

July 5 Professional half day for summer school teachers, grades K-8 

)ufy,6-Aug. 2 Summer school session, grades K-8 

July 21 Professional half day for summer school teachers, gr V -12 

July 22-Aug. 18 Second session summer school, grades 9-12 

Aug. 3 Professional half day for >ummer school teachers, gr^v* K-8 

Aug. 19 Professional half day for summer school teachers, grades 9-12 

Aug. 22-29 No school for pupils and teachers — A&5 leave encouraged, 

Aug. 30- Sept. 2 Professional days for teachers 

Sept. 5 HOLIDAY — Labor Day — schools and offices closed 

Sept. 6 First day of school for pupils 

Sept. 13 Rosh Hashanah — no school for pupils and teachers 

Sept. 22 Yom Kippur — no school for pupils and teachers 

Oct. 13, 14 Professional meetings — no school for pupils and teachers 

Nov. 24, 25 HOLIDAYS — Thanksgiving — schools and offices closed 

Dec. 26 HOLIDAY — Christmas — schools and offices closed 

Dec. 27-30 Winter vacation — no school for pupils and teachers 

1978 _ tl . 

Jan. 16 ■ HOLIDAY — Martin Luther King, Jr.'s birthday — schools and officps 

closed 

Jan. 30 Professional day — semester break — no school for pupils 

Feb. 20 HOLIDAY — George Washington's birthday — schools and offices 
closed 

March 24, 27 HOLIDAYS — Easter — schools and offices closed 

March 28-31 Spring vacation — no school for pupils and teachers 

May 29 HOLIDAY — Memorial Day — schools and offices closed 

June 20 Last day of school for pupils; dismissal after lunch 

June 21 Professional Day 
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Two PE courses 
offered by Bowie 

Two off-campus graduate level physical 
education courses are being offered by 
Bowie State College this semester. 

Seminar in Advanced Modern Tech- 
niques of Coaching Track and Field (P E. 
0835,505,196) is scheduled for Mondays, 
from 7 to 10 p.m., in Team Room 1 at 
Springbrook HS, Jan, 17-May 2, Three 
graduate credits. 

Seminar in Advanced Modern Tech- 
niques of Coaching Volleyball (P,E. 
0835304,196) will be offered Wednesdays 
from 7 to 10 p.m. in the Girl's gym, 
Northwestern HS, Hyattsville. The three- 
credit course runs Jan. 19-April 27, 

Register at the first class; late registra- 
tion at the second class meeting. Tuition is 
$45 per credits 

For further information, contact Joseph 
Behrmann, seminar coordinator, at 
Springbrook (622-0710) or at his home 
(577-4181), 




SASG Meeting 

The Suburban Area Study Group will 
meet Tuesday, Jan. 18, from 9:30 to 11:30 
a.m., at the Silver Spring Library, Dr. 
Robert O'Reilly, MCPS director of rese- 
arch and evaluation, will peak on "Test- 
ing and Evaluation," 
Inaugural Concert 

The Damascus High School Concert 
Band, directed by Matt Kuhn; will play a 
concert for President-elect Jimmy Carter 
and Vice President-elect Walter Mondale, 
dt the Maryland Inaugural Reception, to 
be held Tuesday, Jan, 18, at the National 
Visitors Center at Union Station, Wash- 
ington, P,C A musical group from 
Wheaton High also is playing. 
Dance Concert 

The physical education classes at Woot- 
ton HS will present a dance concert 
Friday, Jan, 28, at 8 p.m. in the school 
auditorium. According to teacher/dance 
director Marion Griffin, the show will be 
"a fun night, with jazz, bluegrass, mod- 
ern, tap, and creative dances." Tickets are 
$1 at the door. 
Free Concert 

The Montgomery County Prep Sym- 
phony (John Gerschefski, conductor) and 
the Montgomery County junior Sym- 
phony (John Bauer, conductor) will 
present a free concert at Northwood HS, 
on Sunday, Jan, 23; at 3 p.m. 
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Schools join fight to save 
more heart attack victims 



Many heart attack victims die because 
trained help doesn't reach them in time. 
Many who suffer cardiac arrest could be 
Mved if more people knew how to 
administer Cardies Pu I mona ry Resuscita- 
tion (CPR) — or "The Pulse of Life.'* 

CPR — used only when the heart stops 
— has been employed for some time by 
medical and rescue personnel. Now the 
Heart Association is joining rescue squads 
and fire departments across the country in 
a nationwide campaign to educate the 
general public in this lifesaving tech- 
nique. 

CPR combines mouth-to-mouth resus- 
citation with manual chest compressions 
to force oxygenated blood to the brain 
and other vital organs when a victim's 
breathing stops. If the brain is without 
oxygen for five minutes, permanent 
damage is probable and chances of 
survival reduced. 

While heart attacks are the most 
frequent cause of cardiac arrest, it can be 
caused by drowning, insect bite reactions, 
drug overdoses, and suffocation, 

Several MCPS schools have joined the 
effort to teach people the proper CPR 
technique. Springbrook HS offers an 
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after-school course tor interested stu- 
dents and teachers. At Westbrook Ele- 
mentary, 15 people (mostly parents) took 
a nine-hour CPR course taught by B-CC 
Rescue Squad paramedics, 

CPR courses are free, except for a 2SC 
training manual, and the Heart Associa- 
tion supplies all training aids. For the 
Westbrook course, the B-CC Rescue 
Squad loaned their life-like manikins with 
inflatable lungs. 

To complete the course and receive 
cer.uication to administer CPR, a person 
must pass written and practical exams. To 
maintain certification, a four-hour re- 
fresher course is required within a year. 

The Heart Association is anxious to train 
as many people as possible, and hopes 
eventually to have one trained physical 
education teacher in each school "so 
there will be someone at every school 
sports event to handle emergencies," 

Many, rescue squads have trained CPR 
instructors who will teach interested 
groups of 15 or more. 

For additional information about CPR, 
and how to enroll in a course, call Margot 
Summers, Montgomery County Heart 
Association, 617-8878. ^ 
> t Q 
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MOPS to begin 
CPR training 
for some staff 

MCPS will soon begin a training pro- 
gram to teach physical education teachers 
and coaches how to administer cardiopul- 
monary resuscitation* (See related story 
about CPR elsewhere on this page.) 

The training program has been worked 
,put by the Department of Curriculum and 
instruction, in cooperation with the 
Montgomery County Heart Association* 
At first it will be offered only to health and 
physical education teachers, coaches, and 
athletic directors, but eventually to any 
interested educators and to students, 

"The Heart Association wants us to start 
training kids in this technique," said Bill 
Kyle, coordinator of physical education. 
"We want to do that, but we want to get 
teachers and coaches trained first," Kyle, 
and colleagues Pat Barry (PE coordinator) 
and Bill Hauptman (coordinator of health 
education) are working out details of the 
training program. 

Later this month, the Heart Association 
will conduct a one-hour lecture- 
demonstration on CPR Thursday, Jan, 26, 
at 3 p.m., in the Wheaton High auditori- 
um. Eligible teachers are invited to attend 
this introductory session. 

Thirty of these will be selected to take a 
more advanced six-hour course (three 
two-hour sessions on Feb. 17 and 24, and 
March 3), Some of these will go on to 
become CPR Instructors, by taking a two- 
day, 16-hour course at the Public Service 
Training Academy in March, 

Those who successfully complete this 
course will become certified CPR instruc- 
tors and will conduct courses for other 
teachers as part of the staff development 
program. The instructors will be paid $100 
for each course taught. 

The program came about because th 
Montgomery County Medical Associa- 
tion stopped supplying volunteer doctors 
to provide emergency care at high school 
football games, Kyle found paramedics to 
cover the games, but it made him think 
"there are other activities as important to. 
cover as football," 

Since then he, Barry and Hauptman 
have been seeking a way to train MCPS 
staff, 

"The Heart Association has been most 
cooperative," Barry said. "They have 
given us 22 CPR kits (a programmed 
Instruction unit in CPR) and enough 
instruction books for each high school," 

The Heart Association also donated 24 
practice manikins — 12 "Resusci- Andys" 
(continued on page 7) 



Executive High School Internship: 



"The best thing thfi 




David Afiliutf retearched and wrote protects while serving as Intern to superintendent of school* Charles 
Bernardo, but perhaps the most exerting part of Ms job H taking part in high-level decision-making* Above, 
Bresfauer (r»f hi) and Bernardo (center) talk with former County Council president Norman ChrisfeJlef* 



• A Wootlon senior reviews and anal- 
yzes the budgets for five small county 
agencies. 

• A Woodward senior does comparis- 
on shopping and spots misleading or 
fraudulent advertising for the county's 
director of consumer affairs, 

• A Nofthwood junior monitors court 
proceedings and reports what's happen- 
ing to the State's Attorney, 

• A B-CC senior inspects apartment 
buildings* reporting check-list violations 
to the Executive Director of Landlord- 
Tenant Affairs for Montgomery County, 

• A Rockville senior travels to out-of- 
town planning conferences with top level 
American Red Cross executives, 

• A Seneca Valley senior sits in on 
executive staff meetings with the superin- 
tendent of schools — and makes hi^daws 
known whenever he likes, \ 

These MCPS students are among 2,500 
gifted and talented high school juniors 
and seniors from 17 states who are 
learning about organizational leadership 
from the top — as Executive High School 
Interns (EHSI). 

"These aren't Mickey Mouse volunteer 
assignments/' said Gerry Woofter p the 
teacher-specialist who coordinates EHSI 
in MCPS, "The students work with top 
level public administrators, and are given 
responsible assignments," 

lach intern works full time — for one 
semester — as a special assistant, to a 



government executive or administrator, 
and is expected to perform all the tasks 
any regular paid assistant might* including 
attending meetings, preparing reports 
and making policy recommendations. 

Some of them have become "really 
wrapped up" in their jobs* Woofter said, 
Alan Benheim, a science scholar from 
Northwood who's working with the 



Director of Program Planning and Evalua- 
tion for the National Institutes of Health, 
went to his NIH office through most of 
Christmas vacation because he didn't 
want to "miss out on anything/ 1 

"He's got a fascinating assignment/' 
Woofter commented, "He's been sitting 
with a group which is trying to determine 
what the strategy toward medicine is 
going to be over the next ten years* and 
whether or not we're moving more 
toward preventive medicine/' 

It's this kind of challenge that is making 
EHSI so successful. "Not only do kids get a 
chance to try outxareer fields before they 
go to college/' Woofter said, "but they're 
seeing them at a level most high school 
students would never see/** 

EHSI is a national program begun in 
1971, and is funded here this year by 
HEW's Office of Career Education, It is 
one of several alternatives MCPS offers 
gifted and talented high school students, 

Woofter keeps the guideline flexible 
to meet the needs of those in -the 
program, bui interns are not required to 
go to school during the semester they 
work. They must keep a daily log of their 
activities, and write a paper about their 
experience. They receive three credits in 
social studies and a half-credit in English 
for the internship. 

Several students are carrying additional 
courses, however; "trough inde- 
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Intern fina Levinson (left) and Street 70 director June Allen talk over plan* to convert farmer Bushey Drive 
elementary school into a community theatre. 
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vet happened to me" 



pendent isiudy, A Richard Montgomery 
senior assigned to Street 70 found most of 
her eight-hour work-day was in rehearsals 

m and productions at night and on wee- 
kends. Therefore, she decided to go to 
school half-time for some courses she 
wanted to take, 

* A Wootton senior didn't want to drop 
his SSMCIS advanced math program, so 
he is keeping up with calculus by inde- 
pendent study, "He drops in once a week 
to take whatever tests I've given the class 
that week," his teacher said, "but essen- 
tially he's doing It entirely on his own — 
and It's A work/' 

In a recent group interview, the Interns 
talked about the program. All felt the 
advantages far outweighed the disadvan- 
tages, and none had any regrets about the 
school "activities they had to give up to 

" become Interns — even one who gave up 
the lead in the senior play. Most seemed 
to think their "active internships" were . 
far better preparation for college or 
career than their /passive classwork" had 
been* 

"There are not really many alternative 
programs for gifted students/ 1 one com- 
mented, and /"there's a lack of growth 
opportunity./ Many kids are just plain 
bored in school/* 

* n "High school today doesn't expand 
your mind/' another said "The whole 
idea seems to be t© meet the minimum 
requirements and get out. I spent years 
just sitting around killing time, or watch- 
ing a teacher perform. Now I am really 
learning/" 

"My job forces me to think about what 
I'm doing and to organize my time," 
another added. "I'm dealing with things 
that an adult would be doing. I am 

■ occupied from the time I get up until I go 
to bed at night. This program is great; it's 

^ the best thing that ever happened to me/' 

* , "The internship throws you out of the 
nest, and that's good," said jana Levinson, 
a Richard .Montgomery senior who is 
serving her internship as an assistant 
director with Srreer 70 f Montgomery 
County Recreation Department's theatre 
company. 

Recently interviewed on WINX radio, 
Levinson said her most memorable expe» 
Hence came on an opening night when, 
she saw that, some of her rehearsal 
— suggestions had been incorporated into 
the final production. "I really felt then 
that what i had said was not just inane 
(continued on page 6) 




IHSI Coordinator Qmnf Woofter (tccond from right) mtett with tht In! e r m **fnln*r mcton* to work 
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Interns matched to career Interests 

The 10 students in the pilot Executive Internship program, and their executive 
assignments are: 



John Berry 
Walter Johnson HS 



Alan Benheim 
North wood HS 



David Breslauer ,. 
Seneca Valley HS 

Terri Collins 
Magruder HS 



Elizabeth Fischmann 
Bethesda-Chevy Chase HS 



Jana Levinson 

Richard Montgomery HS 



Carlos McDonald 
Wootton HS 

Jeff Orensteln 
Northwood HS 

Donna Stengel) 
Rockville HS 



Victor Turner 
Woodward HS 



William Haussman, 

Chief Administrative Officer, 

Montgomery County Government 

Dr. George C. Murray 
Director of Program Planning & 
Evaluation, NIH 

Dr, Charles Bernardo 
Superintendent of Schools 

Father Harold Bradley; 

Director of International Programs, 

Georgetown University 

Thomas Hamilton, Executive Director, 
Montgomery County 
Landlord-Tenant Affairs 

June Allen, Director 
Street JO, Montgomery 
County Recreation Dept. 

i 

John Short, Director 

Montgomery County Budget & Research 

.-. '\ 

Andrew L, Sonner > 
Montgomery County State's Attorney 

Harriet Robinson, Executive Director 
Montgomery County Chapter 
American Red Cross 

Barbara Gregg, Director 
Montgomery County Office 
of Consumer Affairs 
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internship 

(continued from page 5) 

prattle, but that it meant something/' she 
said, "It made me feel really good to know 
the company valued my opinion, that I 
was listened to, and that I hud impact on 
that show," 

"Now that I'm working as a responsible 
adult in what Gerry (Woofter) calls 'the 
world of work,' " she added, "it makes me 
feel really good about myself, I know now 
1 can handle these things. Everybody in 
the Street 70 Company is really helping 
me a lot. 1 just feel great about the whole 
program." 

She highly recommends the program to 
other seniors, "By 12th grade, we're ready 
to be thrown out of the nest. This program 
gives us the experience — before we 
leave home and go away to college of 
having to discipline ourselves, set priori- 
ties, and structure our own time. It's a 
valuable learning — and growing — 
experience we just dorVt get in school, " 

The interns meet with Woofter each 
Friday morning to work on assignments, 
talk about their jobs, and thrash out 
problems. Woofter keeps careful tabs on 
what each intern is doing through these 
weekly seminars and each intern's log, "If 
we find that some employer has assigned 
the intern to stuffing envelope* or 
collating booklets for three straight days," 
he explained, "then I might call that office 
to remind them of the purpose of the 
internship," 

However, almost all ■ of the interns 
report that not only have they gotten 
valuable training from their executives, 




"Ther * h i fpecia) crwmtary dial d^vetopi between a 
ipomor and a kid in many of the intern assignments," 
Woofter uM, Jana U Vinson (afeo*e, left) whh Stmt 7Q 
director i-?* * A^hw says the nicest part of the Intern 
program treated Ike a M re*pamfete adurf* 

and "a rfc^i mnaa" rather than just a student. 




light of the ten ''pilot" interns post for the camera at a recent seminar session. Front, l._ to f- ? are Donna 
Stengel), Rockville HS; Elizabeth Fischmann, B-CC HS; Alan Benhelm, Norlhwood HS; and jana tevinson, 
Richard Montgomery HS. Rear, I. to r.; Carlos McDonald, Wootton HS; Jeff Orenstein, North wood HS; David 
Sreslauer, Seneca Valley HS; and Victor Turner, Woodward HI. (Absent when the photo was taken were John 
Berry, Walter Johnson HS, and Terr! Collins, Magruder HS.) 



but have been assigned responsible tasks 
to do on their own, 

"It certainly doesn't get you out of a lot 
of work/' one intern commented. "Actu- 
ally, it makes you realize how much work 
you have to do to prepare for a full-time 
career/' 

Several interns commented that their 
biggest problem was writing letters, 
memos and reports in clear, concise 
English. They felt their training in English 
composition and grammar had been 
poor, and several said they planned to 
sign up for a good course in writing skills 
before they go away to college, 

All agreed that the experience had 
raised their level of maturity and that it 
would be tough to go back to the 
classroom next semester, Woofter antic* 
ipates that many interns will have "re- 
entry" problems, "It will be difficult for 
them to go back to bells and schedules," 
he said. But on the other had, he points 
out, many have a much clearer idea of 
career goals, and what they need to do to 
achieve them, "Boy, will they knuckle 
down and apply themselves in the classes 
they need," he said. 

The 10 young men and women (two 
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juniors and eight seniors) participating in 
the pilot internship n • m this semes* 
ter, will visit high serious in January to talk 
with students interested in applying for 
EHSI in the second semester, The interns 
(and Woofter) report that college admis- 
sions officers are "very impressed" and 
tend to look favorably upon students who 
have been Executive High School Interns, 
Woofter hopes to get 25 candidates for 
second semester, and is already taking 
applications and searching for appropri- 
ate placements, "We try to find an 
executive in each career field our intern 
applicants are interested in,"hesaid, "but 
we are limited to public service organiza- 
tions. Perhaps in the future we can 
expand to the private sector as well." 

Students interested in ESHi should 
apply through their high school counsel- 
ors, who will forward applications to 
Woofter, n or more information about the 
program, contact Gerry Woofter, coordi- 
nator, Executive High School Internship 
Program, Department of Curriculum and 
Instruction, MCPS, 850 Hungerford Drive 
(Room A-242), Rockville, Md, 20850, 
Phone 279*3360, 
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CIVIL AIR PATROL Representatives of 
the Civil Air Patrol may contact junior 
highs to arrange for recruiting sessions 
in the schools and to distribute one 
flyer or poster to each junior high, 

ANIMAL EDUCATION, The Rockville 
Police Dept. may distribute informa- 
tion about Its Animal Control Educa- 
tion Program to elementary schools in 
the City of Rockville. 

COLLEGE FLYER. Marywood College- 
/Mainland Institute may distribute one 
copy of an information flyer to each 
school. 

YOUR GOVERNMENT, "Montgomery 
County Serves and Needs You/ 1 Coun- 
ty Government publication, will be 
sent each school for distribution to 
staff, and parents through the youngest 
child. 

. INVINTORS DAY, The Patent and Trade- 
mark Office will hold its Fifth National 
Inventors Day Program, Saturday! Feb, 
5, (1 to 5 p.m.) and Sunday, Feb. 6 (10 
a.m. to 5 p,m.). The Patent Office is 
located at 2021 Jefferson Davis High- 
way (Building 3, Crystal Plaza) in 
Arlington* Va. 1 
PGTLUCK SUPPER, The Outdoor Educa- 
tors Association will hold a potluck 
supper at Smith Center, on Saturday, 
Jan, 22, at 7 p.m. All Interested MCPS 
staff are invited. RSVP, 924-2626, 

YOUTH ADVOCACY, Many youth in 
Montgomery County need additional 
adult guidance to help them cope with 
the pressures of adolescence, The 
"Youth Advocacy" program needs 
adult volunteers (at least 13 years old) 
with spare time on weekends to 
establish supportive, one-to-one rela- 
tionships with youth in a social setting, 
There is a special need for male 
volunteers to be role models for 
adolescent boys. The "Youth Advoca- 
cy" program, sponsored by the Mental 
Health Association of Montgomery 
County, is accepting applications for 
volunteer training which begins Feb, 9. 
Application deadline is Feb. 2. Call 
949-1255. 

ARTS IN-SERVICE. Space is still available 
for K-6 art, music and PE specialists in 
the spring in-service course IL-20, 
"Interrelated Arts in the Classroom. " 
Submit MCPS Form 440-7, Registration 
for In-service Course, to the Division of 
Career Programs, Room r- 232, ESC, by 
21. 
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LEADERSHIP ORIENTATION. The 

orientation session for Phase II of the 
Leadership Training Program, Intro- 
duction to Administrative Leadership, 
has been rescheduled for Wednesday, 
Jan. 19, 4-5:30 p.m., in the Rockville 
High School math suite, MCPS person* 
nel who have completed Phase I, 
Career Development for Leadership, 
are Invited, The 18-week Phase' II 
program discusses administrative 
problems and develops management, 
leadership, and communication skills 
essential to administration, The course 
will include films, speakers, simulation 
exercises, discussions of assigned read- 
ings, and an introduction to MCPS 
administration, Phase II carries three 
hours of state-approved, in-service 
credit and will be offered in two 
sessions (Tuesday or Thursday from 4- 
6:30 p.m.), limited to 35 participants 
each. Participants must attend the 
orientation session. For additional 
information, call John Gannon, Staff 
Development, 279-3482, 
READING BAZAAR, The Montgomery 
County Council of the International 
Reading Association (IRA) will sponsor* 
the Third Annual Reading Bazaar on 
Wednesday, Jan, 26 from 2 to 4:30 p.m. 
at Mark Twain School. Exhibits will 
include many teacher-made activities 
and materials for all grade levels, For 
information, call Joyce Herman, 
871-6696, 

KINDERGARTEN MEETING. The next 
meeting of the kindergarten teachers 
who meet VOLUNTARILY will be held 
Tuesday, Jan, 25, 3:30 p.m., at College 
Gardens IS, Discussions will center on 
favorite films, working with day care 
children, field trips, and "What's good 
for a five-year-old?" Please bring visual 
winter and holiday activities, All inter- 
ested in early childhood education are 
welcome, 

SUMMER RESEARCH* The New York 
State Department of Health may distri- 
bute an announcement of summer 
research opportunities for Grades 
11-12 students and teachers at the 
Roswell Park Memorial institute, Buffa- 
lo, NSF and state support will be 
provided on a matching basis to 
qualified applicants. 

SCIENCE STUDY GUIDES* Secondary 
science resource teachers will receive 
study guides prepared by WTOP-TV for 
use with the weekly series "Britannlca 
f-rt *ents," which began Monday, Jan, 
10, at 7:30 p.m. The guides are useful 
for preparing follow-up lessons. In- 
:■ uded are sample questions, informa- 
•n « mroaries, vocabulary, and sug» 
, J exercises. 
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BOB requests federal 
funds for integration 

MCPS has requested approximately 
$800,000 in federal funds for a quality 
integrated education program that would 
involve 27 public and six nonpublic 

schools, 

The Board approved submission of the 
proposal, including $625,000 for an ele- 
mentary component and $180,000 for a 
secondary school component, last Tues- 
day. 

The elementary segment focuses on 
basic skills in reading and math, human 
relations and multicultural activities for 
the public schools involved in the 1976-77 
integration plan, plus six nonpublic 
schools. 

The secondary component, an exten- 
sion of the Richard Montgomery HS 
Intergroup Relations Project, also in- 
volves Seneca Valley high school plus the 
ninth grades of Broome, Julius West, 
Ridgeview, and Montgomery Village 
junior highs. The concentration is on 
human relations activities, alternative 
programs, and staff development. 

If approved, funds would come from 
the Emergency School Aid Act, enacted 
by Congress to assist schools undergoing 
desegregation, 

Nix 

(continued from page 1) 

He recommended an immediate look at 
"better priority setting" by the Board, and 
asked each Board member to writedown 
his or her top priorities, Benington said he 
and Board Vice President Elizabeth Spen- 
cer would meet with Bernardo and 
Deputy Superintendent Donald Miede- 
ma to establish Board agendas efficiently 
and effectively. 



CPR 

(continued from page 3) 

and "Resusci-babies." Board of Education 
Vice President Elizabeth Spencer accept- 
ed them for the school system at a 
presentation last week. The Board has 
indicated its support of the CPR training 
program, as an effective — . and less 
expensive — alternative to hiring athletic 
trainers for every secondary school, 

A memo about xha CPR training 
program has been sent all secondary 
school principals by Dr. Harry Pitt, 
associate superintendent for administra- 
tion. Questions about the program 
should be referred to Barry, Hauptman, or 
Kyle at 279-3144, 
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Thr fnifawiiix %upfmtim% °Wv*f#*i no\iiion\ were 
dvdihhlv lm 10 Apfiiiijnh must ff>etf quiMitilkms 
tfit/ff ,if cr/ dtul hdvt* pntvilent hurtun relations skills, 
Apfthf attorn for Promotion (farm 44h-b) or Transfer 
(form 446=1) must be received in Supporting Services 
Personnel try /an. 21, *tnir*nce teve/ positions may bo 
filled at any time. 

Library Assistant (11) — Educational Materials Lab 
(M-Th evenings, alt day Saturday) — HSgrador equiv, 
training and/or exp, in standard library procedures, 
including reference and circulation duties, 

—Special Education Aide (8) = 10 mo, — 2 positions 
— Pooiesvijie HS (4 hr>) Rolling Terrace IS (7 hr,) H5 
j*rad or equiv., knowledge of child development. 

Instructional Material Aide (I) — Oak View IS — 10 
mo, — 4 hr, — HS grad orequiv,; some cltrical exp. 
a ndj typing. 

—Teacher Assistant (8) — Hillandale IS — 10 mo, s 
3 hr, — HS grad or equiv, 

Lunch Hour Aide (S) — Cold Spring ES — 10 mo, — 
25 hrs./wk. 



To err is human ■ . . 

Just to keep the record straight — 
and the editor humble — please 
change the date on the last week's 
BULLETIN to read January 10, 1977, 




The Gaithersburg Department of Parks and Recrea* 
lion is accepting applications for summer recreation 
positions, Theyjnclude day camp director ; swimming 
instructors/life guards, playground supervisors and 
leaders, pre-school coordinators andassistants, sports 
camp dt/ectors and staff. 

High school and college students and college 
graduate* are invited to apply by March 1. Salaries for 
30 hour week range from $70 to S1S0 a week, 
depending on qualifications and experience, 

For further information or an application, visit or 
send a self*addressed, stamped envelope to: QaU 
fhersburg* Department of Parks and Recreation, 31 
South Summit Ave,, Caiihersburg, Md, 20760, 

Anne Arundel County (Md,) Public Schools 
(301^224*0113) needs elementary and secondary 
principals for 1977*78, The Principaiship of Mayo IS 
will be available Feb, Write for application to: B. Lewis 
langdon, director of personnel, £nne Arundel 
County Public Schools, 2644 Riva Road, Annapolis, 
Md,, 21401, by Jan, 21, Include four personal refer* 
ences. 

Harford County (Md,) Public Schools 
(301-838-7300) needs a Pupil Personnel Worker 
(bachelor's required). Write for application to; 
Personnel Office, Harford County Public Schools, 45 
East Cordon Street, Bel Air, Md,, 21014, by Jan, 31. 




mam union 

The Credit Union will close at 3 p,m. 
Thursday, Jan, 27, jo its staff may attend 
the Annual Meeting. Members are invit- 
ed, too. 

ERIC , 



•ImtrucUsnat Mated** Aide (1) - Montgomery 
Village JHS - (10 mon. 8 hr,) HS grad or equiv\; some 
clerical exp, anil typing, 

•American Indian Education Prof ram Aide (•) - 

Human Relations (Temporary, Full Time) — HSgrad 
orequiv. Must have good communications, organiza- 
tional, and record-keeping skills. Must have excellent 
human relations skills, Must be available for some 
evening work, fxperiertce with American Indian 
community highly desir Me. 




swap 8H0P 



Western JHS has two wooden, drawer- 
type library card catalogs and an atlas shelf 
unit they will trade for almost anything. 
Call 320-3366, 

DISC (Developmental Evaluation 
Services for Children), a new Supplemen- 
tary Ed project with nothing to trade, 
needs nursery school equipment to help 
get its classroom started, The staff would 
especially appreciate a small trike, a small 
round table (no bigger than 36" diame- 
ter), a two-drawer file cabinet, and a 
record player, Call Ray Bianco or Penny 
Berry, 279-1064, 

Harmony Hills ES has a dry mount 
machine (Seal Co,, Model Jumbo 150) 
complete with tacking iron, in good 
condition, for swap. Call 946-3404. 




Freddie Ivans, of the Information 
Office staff, was beginning to sound like a 
recording that Wednesday morning it 
snowed so hard, The phone was ringing 
off the hook with people wanting to know 
if schools were going to dismiss early, 
Freddie had her message down pat: "That 
decision hasn't been made yet, sir, but will 
be made before 11 a,m. The fastest way to 
find out if schools are going to close early 
is to stay tuned to your local radio 
station,'' 

"But, lady/' interrupted a sardonic 
voice, "this is your local radio station," 




January 

17 Li* Md. off*rampus courses begin 

17 Special BQE meeting: Program Planning/Eval- 
uation. 8 p.m., Board Room 

18 Teacher-Superintendent meeting, 3 p.m., 
Woodward HS* 

18 Special SOI meeting; Board/Staff/Community 
dialogue on Woodside cluster, 8 p.m.". Board 
Room 

19 Teacher^Superintendent meeting, 3 p.m !f 
Wootton HS* 

20 NOLI DAY — Inauguration Day — schools and 
offices closed 

24 BOI meeting, 8 p.m., Board Room 

25 Third grading period ends (six^week cycle) and 
second grading period ends (nine-week cycle) 

26 Professional day — semester break — no 
classes for pupils 

26 Council on Instruction, 9 a,m., Board Room 

26 Special BOE meeting; review of FY78 Operat- 
ing Budget, 8 p.m.. Board Room 

27 Special BOI meeting I Board/Staff/Community 
dialogue on Takoma Park cluster; followed by 
review of FY78 Operating Budget, 8 p.m.. 
Board Room 

31 Special BOE meeting: action on FY78 Operat- 
ing Budget 
February 

1 Report cards distributed (sis and nine-week 
cycle) 

2 MCEA delegate assembly, 4 p,m„ Julius West 
JHS 

2 Special BOE meeting: action on FY78 Operat- 
ing Budget, B p.m., Board Room 

3 Special BOE meeting: public hearin| on New 
Hampshire Ave, Cluster; public hearing on 
Woodside Cluster (if needed), 8 p.m., Board 
Room 

8 BOE meeting, 10 a.m., Board Room 

9 Superintendent's mecvr--' \ i h A&% staff in 
Area 4&S (time 8t place 

10 Special BOE meeting: public hearing on 
Takoma Park Cluster (if needed): program 
planning/evaluation, 8 p.m., Board Room 

12 Abraham Lincoln's Birthday 

13-19 Black History Week 

14 Valentine's Day 

14 Special BOI meeting: public hearing on 
Secondary Schools Report, 8 p.m. 

16 MCEA Regional Meetings, 4 p.m. 

17 Special BOE meeting: action on New Hamp- 
shir Ave, Cluster p action on FY78 Capital 
Budget, 8 p,m„ Board Room 



*Fhe /an, 20 Teacher^Superintendent meeting at 
Magruder H$ is cancelled because of the inaugura- 
tion Day holiday- Teachers from areas 4 and S who 
would ordinarily attend that meeting, are asked to 
mend one of the other two that week — Woodward 
HS, /an, 73; or Wootton HS, /an, m 



Non-Profit Org, 
U.S. Pasta?* Paid 
BULK RATE 
P*rmrt No, 37 
Rockvilte, Md, 
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Student executives learn leaders! 



• A Wooiton senior reviews and analym ihe budgets for five small county agencies, 

• A Woodward senior does comparhonihopping and 
county* director of consumer affairs, 

• A Northwood junior monitors court proceedings and reports what's happening to the State's A ttorney. 

• A B-CC senior inspects apartment buildings, reporting check-list violations to the Executive Director of 
Landlord-Tenant Affairs for Montgomery County, 

• A RocMlle senior travels to out-of-town planning conferences with top level American Red Cross 

executives, j 

• A Seneca Valley senior sits in on executive staff meetings with the superintendent of schoois — and 

makes his piewf known whenever he likes. 



These MCPS students are among 2,500 
gifted and talented high school juniors 
and seniors from 17 states who are 
learning about organizational leadership 
from the top — as Executive High School 
Interns (EHSI). 

'These aren't Mickey Mouse volunteer 
assignments/' said Gerry Woofter, the 
teacher^specialist who coordinates EHSI 
in MCPS, "The students work with top. 




INTERN J ANA Leetmofi talk*' ever community 
theater plant with Stmt 70 Director June Allen 
(above), Friday •eaunar fetiiont (below) concentrate 
OA work atilpiBienti and problem** 



level public administrators, and are given 
responsible assignments/' 

Each intern works full time — for one 
semester - as a special assistant to a 
government executive or administrator, 
and is expected to perform all the tasks 
any regular paid assistant might, includ- 
ing attending meetings, preparing rept "ts 
and making policy recommendations. 

Some of them have become "really 
wrapped up" in their jobs, Woofter said. 
Alan Benheim, a science scholar from 
Northwood who's working with the 
Director of Program Planning and Evalu- 
ation for the National Institutes of 
Health, went to his NIH office through 
most of Christmas vacation because he 
didn't want to "miss out on anything/' 

"He's got a fascinating assignment," 
Woofter commented, "He's been sitting 
with a, group which is trying to determine 
what the strategy toward medicine is 
going to be over the next ten years, and 
whether, J or not we're moving more 
toward preventive medicine/' 

It's this kind of challenge that is making 
EHSI so successful. "Not only do kids get a 
chance to try out career fields before they 
go to college," Woofter said, "but they're 
seeing them at a level most high school 
students would never see," 

EHSI is a national program begun 1 in 
1971, and is funded here this year by 
HEW's Office of Career Education, It is 
one of several alternatives MCPS offers 




gifted «nd talented high school students. 

Woofter keeps the guidelines flexible to 
meet the needs of those in the program, 
but interns are not required to go to 
school during the semester they work, ,■ 
They must keep a daily log of their 
activities, and write a paper about their 
experience, They receive three credits in 
social studies and a half-credit in English 
for the internship. 

Several students are carrying additional 
courses, however; most through inde- 
pendent study. A Richard Montgomery 
senior assigned to Street 70 found most of 
Her eight-hour work-day was in rehear- 
sals and productions at night and on 
weekends. Therefore, she decided to go to 
school half-time for some courses she 
wanted to take, 

A Wootton senior didn't want to drop 
his SSMCIS advanced math program, si 
he is keeping up with calculus by inde- 
pendent study. "He drops in once a week 
to take whatever tests I've given the class 
that week," his teacher said, "but essen- 
tially he's doing it, entirely on his own — 
and it's A work," 

In a recent group interview, the interns 
talked about the ^program. All felt the 
advantages far outweighed the disadvan- 
tages, and none had any regrets about the 
school activities they had to give up to 
become interns even one who gave up 
the lead in the senior play, Most seemed to 
think their "active internships" were far 
better preparation for college or career 
than their "passive classwork" had been, 

'There are not really many alternative 
programs for gifted students," one com- 
mented, and "there's a lack of growth 
opportunity, Many kids are just plain 
bored in school," 

"High school today doesn't expand your 
mind," another said, "The whole idea 
seems to be to meet the minimum 
requirements and get out, I spent years 
just sitting around killing time, or watch- 
ing a teacher perform. Now I am really 
learning," 

"My job forces me to think about what 
'I'm doing and to organize my time," 
another added. "I'm dealing with things 
that an adult would be doing. I am 
occupied from the time I get up until I go 
to bed at night, This program is great; it's 
the best thing that ever happened to me." 

"The int nship throws you out of the 
nest, and that's good," said Jana Levinson, 
a Richard Montgomery senior who is 
serving her internship as an assistant 
director with Street 70 t Montgomery 
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ipfrom top 

County Recreation Department's theatre 
company. 

Recently interviewed on WINX radio, 
Levinson said her most memorable expe- 
# rience came on an opening night when she 
saw that some of her rehearsal sugges- 
tions had been incorporated into the final 
production, "1 really felt then that what I 
had said was not just inane prattle, but 
that it meant something/* she said, "It 
made me feel really good to know the 
company valued my opinion, that I was 
listened to, and that I had impact on that 
show/' 

"Now that I'm working as a responsible"" 
adult in what Gerry (Woofter) calls 'the 
world of work/" she added, "it makes me 
feel really good about myself, I know now 
I can handle these things, Everybody in 
the Strut 70 Company is really helping me 
a lof I just fee! great about the whole 
program/' 

She highly recommends the program to 
other seniors, "By 12th grade, we're ready 
to be thrown out of the nest, This 
program gives us the experience — before 
we leave home and go away to college — 
of having to discipline ourselves, set 
priorities, and structure our own time, It's 
a valuable learning — and growing — 
experience we just don't get in school/' 

The interns meet with Woofter each 
Friday morning to work on assignments, 
talk about their jobs, and thrash out 
problems, Woofter keeps careful tabs on 
what each intern is doing through these 
weekly seminars and each intern's log, "If 
we find that some employer has assigned 
the intern to stuffing envelopes or 
collating booklets for three straight days," 




HIGH-LEVEL dede km.m*Jdng provkk* D*vW ImbiMf (right) opportunity to chat wtth former Co 
Council Pretidxnt Nornwi ChrUteller (Ufi) and Superintendent Cherle* M, Benwxdo. 

■ "■" \ 
he explained, "then I might call that office 
to remind them of the purpose of the 
internship/' \^ 

However, almost all of the, interns 
report that not only have they gotten 
valuable training from their executives, 
but have been assigned responsible tasks 
to do on their own, 

"It certainly doesn't get you out of a lot 
of work," one intern commented, "Actu- 
ally, it makes you realize how much work 
you have to do to prepare for a full-time 
career/' 

Several interns commented that their 
biggest problem was writing letters, 
memos, and reports in clear, concise 
English, They felt their training in English 
composition and grammar had been poor, 
and several said they planned to sign up 



for a good course in writing skills before 
they go away to college. 

All agreed that the experience had 
raised their level of maturity and that it 
would be tough to^ go back to the 
classroom next semester, Woofter antic- 
ipates that many interns will have "re- 
entry" problems, "It will be difficult for 
them to go back to bells and schedules," he 
said. But on the other hand, he points out, 
many have a much clearer idea of career 
goals, and what they need to do to achieve 
them, ''Boy, will they knuckle down and 
apply themselves in the classes they 
need," he said, 

The 10 young men and women (two 
juniors and eight seniors) participating in 
the pilot internship program this semes- 

(See last page) 
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tor, will visit high schools in January to 
talk with students interested in applying 
for EHSI in the second semester. The 
interns (and Woofter) report that college 
admissions officers are '"very impressed" 
and tend to look favorably upon students 
who have been interns, 
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NAME OF INTERN 



COORDINATOR 

RATER ____ 
Check whether 



DATE 



coordinator 
_empJoye.r 
faculty advisor 



r 



To the Rate r i Please use, this cheek list to assess! whether the intern tins cover ad 
each of the items below in the presentation. Cheek either "Yj!S" or "NO" for each* 



1-13- Presented an overview of the organization as follows: j 

i 

1. Identified the priorities of the organization. / 

2, Described how organization assesses its effectiveness 
\a in reaching goals* 

3* Demonstrated how priorities are reflected in operating 
tat* / 



4. Described how decisions are made on budget* \ 

5. Identified sources of revenue and finance* ' 

I 

6. Presented organization chart and/or explained functions 
of major departments and key people, j 

7. Explained and gave examples of difference between formal 
and informal organization* 

8. Presented example of how a major decision is made , , inclu- 
ding issues in dispute, those who influenced decision* how 
decision was ultimately reached, and next steps toward 
"implementation. 

9* Described employer f s scope of responsibility* 

16. Described characteristics of an effective executive or 

manager* . 

11. Described constraints on employer f s decision-making* 

12* Described strategies for changed used by employer. 



YKS 


NO 




























/ 
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SEMINAR AND PROJECT CHECK LIST 



ATTACHMENT 3 cent. 



13-17, Presented a ens* Study of a fnnnanement problem, nivinr* 
the followlnj; information: 

13. Definition of the problem* 

14. Cast of characters, 

15. Locus of decision-making power in the organization. 

16* Consequences for people in Kho organization if the 
problem is not solved. 

17. Time frame for ablution, 

18-20* Presented an overview of career opportunities availa- 
ble in the organizations 

18, Types of positions that exist or are anticipated— 
job' descriptions i. 

19, Requisite training and experience for various po- 
sitions, v 

20, Range of compensation 

21, Entry-level positions and career ladder opportu- 
nities, • 



YES 


NO 
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Use this space for comments on overall presentation and suggestions for improvement. 
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POLICY STUDIES IN EDUCATION 

47$ PARK AVf NU1 SOUTH • NEW YORK. N.Y, 10016 • (212j684»6f40 



Executive High School Internship Program 
Montgomery County Public Schools 



Policy Studies in Education is working with the Montgomery County 
blic Schools to evaluate the success of your Executive High School 
Internship Program, We are particularly interested in your current 
attitudes toward and understanding of yourself, school, and the world 
of work. 

Please complete this attitude survey by reading each question 
carefully and checking the box which best describes how you feel about 
the statement* There are no right or wrong answers, and you will not 
be graded in any way. Your answers will help shape your county f s 
Executive High School Internship Program for future interns, We thank 
you in advance for your help and cooperation* 











Name: 






Your internship placement,! 






Date this survey was completed ; 
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ATTACHMENT 4 cont. 





Strongly 
Agree 


Agree 


No 
Opinion 


Disagree 


Strongly 
Disagree 


1. Most things I'll need to know about 
when I inter the world of work I can 
learn in school. 












2« Sometimes professionals do not have to 
work hard to get eve, "V thing done* 












3. I believe I can handle myself well in 
m working situation. 






------ 






4, I am able to identify my personal and 
career goals* 












5« Schools should not have to prepare 

students for the "polities" of holding 
a job in the world of work* 






• 






6* Sometimes people in the field of 
public administration have to yield 
to pressure by special Interest groups* 












7* I can identify and understand my 
attitudes toward work. 












8. Internship experiences help students 
decide on theiy future educational 
plans* 












9- Host skills taught in school are use- 
ful in the world of work* 












10. Students who do well in school will 
usually do well In the world of work* 
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ATTACHMENT 4 cc 





Strongly 


Ho 

AgT tnion 


Disagree 


Strongly 
disagree 


11. All students need to know how to 
Interact with adults. 










■ 


12* 1 feel capable of assessing my interest 
In pursuing opportu 'ties in a chosen 
career field * 












13. Jobs can improve an individual's 
personal qualities , 












14 • Students should n^t question what 
adults tell thorn* 












15* In "he world of work* 1" ia important 
to respect other people's e/pinloni 
even when you think they are wrong* 










- 


l$m Clear communications with others is 
essential in the field of public 
administration, 












17* Gifted and talented students do not 

really need to learn about the world of 
work in high school since they will 
probably be going on to college or to 
other professional training anvvav. 












18* Fulfilling your responsibilities is 
something that cannot be learned in 
school* 












If* I feel capable of identifying my pre** 
ferences in working situations (such 
as changeable schedules vs* steady 
routines) • 












20* It is important for people Co evaluate 
their own work on a job* 
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ATTACHMENT 4 con!. 



1 I 


Strongly 
Agree 


Agree 


Opinion 


Disagieft 


Strongly 
Disagree 


21, It is Important to recognize and 
appreciate jobs that are dene well 
bf others. 












22,, The only people Who get good jobs 
are those who go to college* 




* 








23* Vour attitudes toward working are 

fairly well established by the time 
you graduate from high school. 










- 


24. A positive relationship among workers 
can significantly affect che quality 
of the work being carried out* 












25, Each job j^ou have can teach you some- 
thing new afewi^y our self » 












26* Decision making is not such an impor- 
tant thing to master since you can 
always change your decisions, 












27* Host professionals need little assis- 
tance from others in completing their 
work* 












28, In the field of public administration* 
there are certain jobs which should not 
be given to women or Blacks* 








<V 

\ 




29, Self-esteem and self -confidence are 
critical to getting and doing well in 
a Job, 












30, The only real reward in a job is the 
paycheck. 
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ATTACHMENT 4 eont. 



i 










Strongly 
Agree 


Agrea 


Mo 
Opinion 


Disagree 


Strongly 
Disagree 


31. Adults In the world of work do not let 
their emotions affect their behavior, 


• 








- ~ 


32* to employer* In many ways, can be 
similar to a teacher* 












33, Before making personal or career de- 
cisions, students should have an 
understanding of their own = value 
system. 










— - 


34* Whlla working oa a job, you may use 
the same skills you used as a 
student* 

* n 












— . ■ 

35, I don t know what is important to me 
la choosing a career. 












3#. I understand my personality well 
eiKiygh to maka a reasonable career 
choice. 








*- 




37. 1 cap smalyie my strengths and weak- 
Mssea sffaetlvely enough to ehoosa 
a career field of interest. 












3S. I have difficulty in conducting a 
" Mating or speaking iti front of a 
group of people. 












31* I feel that once 1 set my career goal 
I will work hard enough to reach it. 












40, Rating another student f s class pre- 
sentation can help you ,leara about 

yourself. 
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ATTACHMENT 4 cont. 





Strongly 
Agree 


Agree 


No 
Opinion 


Disagree 


Strongly 
Disagree 


41* Inewf.ng what your limitations are Is 

jus£ as important as knowing what 
* your talents are* 












^2, Host professionals in the fl^ld of 

public administration sre exceptionally 
intelligent lndlvidu^2s, 












43* St* ieri.s .fthou,34 h&Ytf Severn 1 work 
e^rrieftcra^'uluntesr or for pay™ 
Wfcv^ t«*y /llir^ve high school. 

/ \/ 












4*S, 'it /is isipoz iut ior high school 

'gt£tt^4!;£a to t^lk to different people 
iiky , th&'la? work* end their lives s 












45. Sf^rfditts who do very wall In schr ol 
fo^a'l b.VM real In*- 
lttKK*tioft* is a^K n student:-* 4s 


\ 










4$* Ha^ \g gowi ^alatioTishipf; with -iduiss 
Is an important Iftaminf ^p^rf^aue 
for students , 










• 


47 > Z understand th£ difi^rext^©- betvsicn my 
Interest* £nd my abilitlis. 










r 


4«? ^sart students ,\re naturally we^t 

quipped to enter the world of work. 












49. It is not proper for women to be as 

aggressive as men are in getting ahead 
in the business 7 worlds 










B 


30. Ou trip f -school learning experiences 
can be as valuable as school classes 
and activities, 




i 








p : — - -- -. u /. ' * ' ■ 
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Strongly 
Agree 


Agree 


No 
Opinion 


Disagree 


Strongly 
Disagree 


51, I feel I am able to handle the 
pressures of having a job with 
responsibilities 












52, School does a good joVef teaching 

students how to intera^ with adults* 












53. Highly intelligent public administra- 
tors will not be able to develop 
positive relationships with th§ k 












54. Women should take subordinate roles 
ia the working world ©ore often than 
©en* . . 












55* 7 do not have much self-confidence 
$hm 1 have to take part in large 
group discussions* 






i 




! 


• 












• 
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WORK HABITS PROFILE 



ATTACHMENT 5 



NAME OF INTERN 
SPONSOR 



COORDINATOR 
DATE 



HIGH 


AVERAGE 




LOW 


1 


2 3 


4 


5 


1 


2 3 


4 




1 


2 3 


4 


3 



To the Sponsor i Please rate your intern on* the extant to which each of the 
following work habits has bv.sn demonstrated, 

1* PromptnesB" in arriving ait the internship, 
in completing assi|mments t etc. 

2. Agoearar ^e— appropriate dre^s? Cu grooming* 

3, Dependability— in meeting :owj' cments, 

4, Discretion— respecting ^ idaritiality of 

eitr^ ions, 1 2 3 4 5 

5. Sensi tivity— gifting well to a variety yf 

pef!? v :i&- r 1 2 3 4 5 

6* Fl*'> jhi j,itv— react ing to new and unanticipated 

situations* 12 3 4 5 

7* Independence— ability to work without constant 

supervision, 1 2 3 4 5 

8* Accuracy— ability to follow directions, 
attentive to details, able to obtain 

information and convey it accurately. 12 3 4 5 

9* Maturit y — seriousness in appruach to 

internship, , 1 2 3 4 5 

10. Creat jvi ty— abillt y to generate alternative 

solutions to problems, 12 3 4 5 

11* Attitude— a positive outlook on the assign^ 

taent f a willingness to undertake tasks, 1 2 3 4 5 

What specific imp rove men til are needed in the intern's work habits? Please explain* 
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EXECUTIVE MYTH INVENTORY attachments 



NAME OF INTERN 
COORDINATOR _ 



DATE 



InstXM^tiq_nq_: Rend ench Item carefully and decide whether you agree 
or disagree- with it. Then check the appropriate column for each item. 


ragree 

! 1 


4> 
<y 
u 


1, 


The principal way to gat a raid-level executive to work harder 
and .better is to give the person a higher salary* 






2, 


All . successful executives carry out their professional duties 
in more or less the same way. 






3, 


If you arc a successful executive » you will not make all the 
important decisions yourself* 






4. 


Most highly paid executives have not had expensive educations 
at private colleges ^nd business schools, 






5, 


Most executives a?- jjtineralists rather than experts in some 
specialized field. 






6* 


A poor executive sets the goals for subordinates and then 
tails then how to achieve those goals m 






?* 


Ail large organisations make exgeutives eold, impersonal, and 
bureaucratic, and nothing much can he done about it. 






8. 


The only reason executives work for large organisations is to 
@j.rn a living* 






9. 


An executive's emotion a Is and spiritual needs are* filled by his 
or her family and close frien 5, while the job fills the eco- 
nomic needs. 






10. 


The wor^t way for executives to get people to work harder in an 
organization is to make them a little afraid of losing their 

jobs* 






u. 


People at the top of the organization should make all major 
decisions affecting the organization and those below, should 
accept those decisions, ' 






12, 


If an executive Rives employees mora 'information than they 
actually need for their immediate tasks, they will misuse the 
information, 
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AliACHMENI 6 cont. 



13, Mont employees nro interested in the executive's evaluation 
of how th<*y are doinp, on the job, whatticr^or not it is di- 
rectly related to a pay raise, 

14* If the executive gives middle- and lower-level employeoH a 
large voice in deciding how nn organ Izat ion does its work, 
they will try to arrange things to decrease their work load 
and responsibilities* 

15- Executives in nonprofit or^ani nations are less, efficient than 
those in profit-making organizations. 

16. Organizations work best when executives have formalized 
explicit rules that guide ern^ oyce behavior in virtually 
every situation. 

17. Executives can take steps to make sluggish bureaucracies more 
responsive to the needs of the people they are supposed to 
serve* 

18. You can .always change the behavior or an organization by 
changing the kind of people who go into that organization; 
for example, a policy force will be more tolerant if it 
recruits a large number of racial minorities to become 
polieemer, . ' 

19. A supervisor iti an organization is effective or not depending 
on the personal ability of the supervisor, not on how much 
authority is conferred on his/her position. 

20* The informal grouns of executives that seem to work together 
in large organizations are more influential in determining 
it success or failure than their titles and functions as 
described in an organization chart. 

21. The executive can get orders carried out best by 'issuing 
instructions and then checking up to see that they are 
being carried, out. 

22* If an executive wants to change the* way the organisation 
operates, the best thing is to call in an outside expert 
%?ho can figure out what to do, / 

/ 

23* For an organization to operate effectively, it is important 
that members of the organization do not always go through 
channels in giving instructions p information p etc. 

24. Public organizations tend to be more ineffective because their 
executives are bound by civil servi ce regulations » while execu- 
tives of private organizations enn hire and fire at will* 

25. Execut ives do no clerical work, 

>bst executives work very hard. On 



& 
u 

m 


disagree j 

ii. 
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ATTACHMENT 7 



PERFORMANCE OBJECTiVES I 

(INTERN) 



NAME OF INTERN 



NAME OF SPONSOR 
COORDINATOR 
DATE ___ 



1 

Te the Intern ; Rate your Sponsor on the extent t** which ^ % 

that individual met each of the following obligations in * 
the Memorandum of Understanding and circle the number g S 

which best fits your response to each item, l^always met; *j *i 
2^very frequently -met ; S^modere - ely met ; ^occasionally e g S S S 

met; and 5 s never met* £ 2 u 

5. c "o - o > 

1. Organisational Overview: Briefs the student about the ^ g* g g S 
organization, including priorities; major programs, 

products* or services; finances; organisational struc- 

12 3 4 5 

ture; etc* A £ J - - 

2. Activities I Provides thp student with opportunities 
to accompany the Sponsor to staff meetings and con- 
ferences and undertake special assignments* 12 3 4 5 

3. Easiness Procedures i Advises the student on behavior 
appropriate Tor meetings and in relating to staff* 
clients* and others* Provides information on hours* 
office procedures , and approp]fiate dress for staff in 

the^ organisation. 12 3 4 5 

4. Staff Briefing * Briefs key staff members at the begin- 
ning of the internship about purposes of the program 
and roles and functions of the Intern in the organ!- 
Eat ion and solicits their cooperation in providing 

support and supervision for the student. 12 3 4 5 

5. "intern Conferences * Designates a regular weekly 
meeting time with the Intern in order : a review the 
student f s progress, share observati* .s, answer 
questions $ assess overall performance* suggest 
areas of improvement, and provide general support 

and encouragement. 12 3 4 5 
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ATTACHMENT 8 

PERFORMANCE OBJECTIVES S 

(SPONSOR) 



NAM OF SPONSOR 
KAHE OF INTERN _ 
COORDINATOR 
DATE 



: 
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o 
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Ps 


QJ 






3 


U 




u 










u 




m 


> 


8 


o 




1 


2 


3 


4 


5 



To the Sponsor ! Rate your 5 ..tern on the extent to which 
that individual has met each of the following obligations in 
the Memorandum of Understanding and circle the number that 
best fits your response to each item* l^always met; 2-very 
frequently met; 3^moderately met; ^occasionally metl^and 
5 s never met. 

1* Organizational Overview * Develops a comprehensive view 
of the organization and focuses on qualities, skills, 
and knowledge that help an executive or manager perform 
effectively* Broadens knowledge about the Sponsor's 
company, organisation, or agency^-immediate and long" 
range priorities \ major programs, products * or serviee^sj 
financial resources % organisational structure, etc. - 

2, Assignments : Defines, with the Sponsor p special 
assignments to be undertaken and completes them 

promptly and completely, 12 3 4 5 

3* Meetings : Attends meetings and conferences with the 
Sponsor, seeking prior briefing on agenda, partici- 
pants, and role the Intern should play in the pro- 
ceedings, 1 2 3 4 5 

4, Work Habit s* Demonstrates good attendance * accu- 
racy, orderliness, promptness, good grooming and 
appropriate dress, and observance of good office 

etiquette practices, 12 3 4 5 

5* Initiate va : Seeks additional responsibilities in 
the organisation which will enhance the intern- 

: shlp as a 1 arning experience* 12 3 4 5 

6* Sponsor Conferences : Meets regularly with the Sponsor 
to review learning experiences; seek advise on prob^ 
lems; discuss any situations that may prevent the 
Intern ttom fulfilling program goals; and clarify 

assignments, 12^45 
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ATTACHMENT 9 



Department of Curriculum and Instruction 
MONTGOMERY COUNTY PUBLIC SCHOOLS 
Rockvifie, Maryland 20850 

September 22^ 1976 



MEMORANDUM 

Tos Council on Ins true t ton 

Frot,: Donald S, Wilson, Acting Director 

Lois Parker, Coordinator of Career Education. 
Division of Career and Vocational Education 

Subject: Request to Award Credit for Executive Internship of 

America in Public Administration 



On March 9, 1976 s the Board of Education approved a proposal for MCPS to 
request funds from the Office of Education to establish a public service- 
administration internship program in career education for gifted and 
■* talented students. The program is to offer differentiated, individualized, 
and self-directed career education ^uniquely suited to the needs of gifted 
find talented youth, The program ' 111 expose juniors and seniors to career 
opportunities in public service, at executive level, acquaint them with 
management problems, help them devalop vocational competencies and under- 
standings related to public service * and articulate classroom instruction 
with practical application in the world of work. 

In July the Office of Eduea***^ approved the MCPS request for funding, 
Since that time a teacher c , " ?t has been selected and trained by the 

Executive Interns of America - in New York to manage the internship 
program and first steps have been taken to implement the proposal, The 
Department of Curriculum and Instruction | is now bringing to the Council an 
overview and explanation of the internship program and a request for approval 
of the appropriate amount and type of credits to be granted to students wno 
successfully complete an executive internship, 

A copy of the total detailed proposal has been submitted to the council's 
in-depth reviewers, 1 

CMBsDSW:LP:dk 
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ATTACHMENT 9 cont 



Council on Instruction September 22, 1976 



^ Overview of the P rogram 

For an entire semester, participating high school students, selected 
countywide , wil ^©nd four full days a week as nonpaid special assistants- , 
in*tralning to ^cutives and managers of municipal agencies in Montgomery 
County and/or in federal agencies in the rngtropoliuu area. 

Weekly seminars bringing together the entire internship group will focus on 
career opportunities in public service and communication of management con- 
cepts through case studies of management problems , Interns will also partici- 
pate in a career counseling component teaching procedures for self -assessment , 
organizing information, planning, clarifying work values, and making decisions 
in terms of situations encountered in the program, The students will keep 
daily logs documenting what they have learned in the program, 

Returning to school periodically s the interns will feed back what they have 
learned into the high school curriculum by serving as teaching assistants in 
classes, helping teachers develop curriculum, developing and even teaching 
gome lessons, tutoring students, briefing the various departments, and orga- 
niiing extracurricular activities related to the subject areas of their intern- 
ships. 

The project includes provisions for interrelating the world of education and 
the world of work in public service, a plan for dissemination, and a plan for 
evaluation. 

The specific performance objectives and the obligations of the program partici- 
pants are outlined in the attached Memorandum of Understanding (attachment A), 
The Memorandum of Understanding serves as the "constitution 11 of the program and 
is signed by the intern, the intern's parents, the sponsor, the coordinator, 
and the school principal. 

How the Proje ct will be Implemented d uring Project Year 1976-77 

Due to the short period of time available* to initiate the program, this first 
semester, only a few high schools (a minimum of one per area) ware contacted 
about the program. Principals were asked to nominate students based on the 
criteria outlined in attachment B* All students who were nominated and who 
chose to participate in the program are being placed in internships this 
semester * 

&ri} # u£ti.m process next semester will be somewhat more involved, A brochure 
describing the program will be prepared and distributed to interested students 
at ALL senior high schools* The intern coordinator will discuss the program with 
interested students at each school before the end of November, Students interested 
in applying for an internship will fill out an application and submit it to the 
assistant principal in charge of guidance. The assistant principal will review 
the student's credentials based on the criteria for selection and arrange a time 
for each student to be interviewed by the intern coordinator and the assistant 
principal. Approximately 30 students, countywide, will be accepted to interview 
with sponsors, Final participation in the internship program is dependent on a 
student selecting a participating sponsor who in turn offers the student 
an Internship in the chosen organization, 
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Council on Instruction September 22, 1976 



Recommendation of the Granting of Credit 

It is the reeonunendation of the Department of Curriculum and Instruction that 
each student successfully completing an internship be granted one-half credit 
in English and three credits in "internship" to be recognized by MCPS, as 
elective social studies credit. 

In addition to the three credits of social studies s It la appropriate that 
students receive the half-credit of English for fulfilment of the internship 
program. In addition to general assignments given k: ; f ntem by his/her sponsor 
such as drafting letters* memoranda, reports, etc student must keep a 

daily log of his/her activities to be reviewed wen the intern coordinator. 

Each student must prepare an end-of -semester proje \ uich will undoubtedly 
involve writing and/or articulation skills, Each inl^m must also prepare a 
wall^written summary of the semester experiences which will be attached to the 
intern 1 s transcript and forwarded to colleges and prospective employers, The 
heavy English component of the internship shot 1 recognised as an appropriate 
assignment for one semester in lieu of the standard junior or senior English 
program. The student will receive English credit but no grade during his/her 
semester in the internship program, In addition! if the student wishes to receive 
an English grade that semester, he/she must work out an arrangement for doing 
so with his/her English teacher. The yearly grade would be determined on the 
basis of grades earned during the student f s time in class. Students will 
receive credit but no grade for the three credits in "Internship. " Participants 
may be allowed to carry up to two additional courses on an independent study 
basis during their internship. This will be allowad where special circumstance 
warrant this exception, 

The Council on Instruction is being requested to review and give suggestions on 
the basic program of executive internships as outlined above , The Council is 
also requested to approve the credit arrangement for participants to receive 
three social studies credits and one-half credit in English. 
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ATTACHMENT 10 



Department of Curriculum and Instruction 
MONTGOMERY COUNTY PUBLIC SCHOOLS 
Roekvilie, Maryland 20850 



October 8 f 1976 



IffiMORANDUH 



From: 



Refer 

Questions 

Subject : 



Senior High Principals Participating in the Executive 
Hi* H School Internship Program 




William J, Zachmeier , Director 

Department of Curriculum and Instruction 

Mr, Gerry Woof ter 
Phone 279-3144 



Credit Arrangement for Executive High School Interns 



Thi£ memo summarizes^action of the Council on Instruction -regarding credit for 
participation in the pilot Executive Internship Program, 

Students will receive a total of 3% credits for participation in the pilot 
Executive High School Internship Program, Three credits will be in "Internship 11 
and will count as social studies credit. One-half credit will be in English 
since the intern program Ls recognized as an appropriate English assignment for 
one semester in lieu of English - Grade 11 or Grade 12, 

The student will receive credit but no grade for participation in the Executive 
Internship Program, The student's yearly grade in English wii; be determined 
by grades earned during the student 's semester in class. If a student wishes to 
earn English gracles during his semester as an intern, he must work out an arrange - 
ment for doing so on an independent study basis with his English teacher. 

Interns may also carry up to two additional courses on an independent study basis 
during their internship. This will be allowed only when official circumstances 
warrant this exception to full-time concentration on the internship program, 

WHZ:dk 



Copy to: 
Dr. Martin 
Area Assistant Superintendents 
Area Directors fcpr Instruc 

Approved • v 




Harry 



, Associate Superintendent for Administration 
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EHO-Of-TBUM iNVf.MTOUY I ATTACHMENT 11 

(SPONSOR) 



DATK 



NAME OF SPONSOR 
NAMK OK 1NTKRN 



1. How satisfied arc- you with the overall pro 8 rom? 

2. How well did you understand the goals of the program? 

3. How veil was* the placement process or B ani?.ed? 

How well prepared was your intern for the experience? 

5 , now helpful was the coordinator in assisting- the intern 
in making- adjustments? 

6, Hew accessible was the coordinator when you needed in- 
formation or assistance?' 

7, How well suited was the intern to the needs and en- 
vironment of your organization? 

8, How useful was the Memorandum of Understanding? 

How well do you feel the intern met each of the fol- 
lovinfi performance objectives of the program: 

9, Became knowledgeable about how an organization 
functions, 

10, Learned how decisions are made and carried out 
by executives and managers. 

11 Developed sound work habits, such as appropriate . 
1 ' appearance, dependability, discretion, totorpcr- 
scnal sensicvitof,- independence, accuracy, prompt- 
ness, maturity, and positive attitudes. 



9-13. 
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0) 



END-OF-TERM INVENTORY I *Q 



X 



(SPONSOR) X C 



U 

M U ^* « 

01 41 

fl tJ u 

« q o b a 

p n w ts n 





12* Strengthened ability to write fluently 
and precisely. 


i 


2 


3 




5 




13, Strengthened ability to spank with confidence ■ 
and mnturi ty. 


i 


. 2 


3 


A 


S 




How ustful is the program for educations students about 
the world of work in or pan i ssntionr.? 


i 


2 


3 


4 


5 


Instruct ionn" For Nob, 15-43, circle either "yes, "no", or " 


N/A" 


(not ii| 


l>p J icah] n) 




15. 


Do you intend to continue ns an employer next term? 




yes 




T1U 


N/A 


16. 


Did you include your intern in meetings? 




yes 




r\Q 


N/A 


17. 


Did you seek the intern's input at other times? 




yes 




no 


N/A 


18. 


Did you ask the intern t© prepare written memos, reports 
©r correspondence? 


1 


yeb 




no 


N/A 


19, 


To do research? 




yes 




no 


N/A 


20, 


Did the Intern travel with you to other parts of the 
community? 




yes 




no 


N/A 


21. 


Out of the community? 




yes 




no 


N/A 


22. 


Did the intern learn to analyze complicated materials? 




yes 




no 


N/A 


23. 


Did the intern learn to use the teiepnone lor Business 
purposes? 




yes 




no 


N/A 


24, 


Did the intern have an opportunity to meet new people? 




yes 




no 


N/A 


25. 


Did the intern have opportunities to meet privately with 
you and discuss what was being learned? 




yes 




no 


N/A 


26, 


Did the intern undertake any special projects? 




yes 




no 


N/A 


27, 


Was the intern treated as a member of your adult pro- 
fessional staff? 




yes 




no 


N/A 


28, 


Was the intern used mostly as a secretary, clerk, or 
©essenger? 




yes 




no 


N/A 


29. 


Was the intern of value to your organisation? 




yes 




no 


N/A 


30. 


Did iho intern attend lunch meetings with you? i 




yes 




no 


MM 


O 
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ATTACHMENT 11 com. 



" * END-OF«riRM INVENTORY 1 

(Sponsor) 

31 # Did the intern become acquainted with new career 
epportgniti en? 

3?, Did the intern f.ain new vocational nkl 1 Is and know- 
jedye? (If so, pJcasij .specify in apace available?.) 

33, Did the intern's level of Kelf-conf ideuce nrj poise 
inc f eono? 

34, Did the intern's communication and written skills 
improve? 

35, Did tie intern present any special problems? (If so, 
use space available to elaborate.) 

36, Were those problems overcome? 

37 t Did you advise the intern on future career? 
38. On further education? 

39 # Did yeu receive at leest three site visits from the 
coordinator during the term? 

40, Have you had contact with the intern's parent(s) or 
guardian(s) ? 

41, Do you consider this important? 

42* If you had it to do over again, would you select the 
same intern? 

43, Do you intend to take another intern next semester? 
Use thi s space for additional comments * 



yes no 



yes 



yer 



yes 
yes 
yes 
yes 



yes 
yes 



no 



no 



yes no 



no 



no 



no 



no 



yes no 



no 



no 



yea no 
yea no 



N/A 

N/A 

N/A 

N/A 

N/A 
N/A 
N/A 
N/A 

N/A 



N/A 

N/A 
N/A 
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Al lACMMlNl 12 



RND-OF-TRRM INVENTORY II 
(Intern) 

nahi; of \nnm . _ „ . „_ DATE ., — ........... ... 

To the Intern: For each Item, circle the number that beat ftta your reaponae, 
1-very; Z^nodcrately; 3-aomuwhat; 4-not very; and 5-not applicable. If you have 
any further canenti, pleaae use the apace provided at the 
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5 



1, How satisfied wore you with the program a whole? 

2 How -.uiii'ficc] were you with the placement provided by 

your spec i tic employer: * 

3, How wail did you understand the goals of the program 

at the beginning? 12 3 4 5 

4, How well prepared were you for the employer inteviews 

during the placement period? 12 3 4 5 

5* How fidoomtrly Hid your coordinator help you adjust 

to the expectations of the placement? 1 2 3 4 5 



6, How interesting were the weekly seminars 

7, How well planned were they? 



? 1 2 3 4 5 



1 2 3 4 5 



8* How well did they relate to the issues you were facing 
in your placement? 



1 2 3 4 5 

9 # How much did you benefit from preparing logs? 1 2 3 4 5 

10* How useful was the coordinator's feedback on your logs? 12 3 4 5 

11, How encouraging were teachers and counselors about 

entering the program? 12 3 4 5 

12, How helpful was the school in providing independent 

study cssistanee? 12 3 4 5 

13, how easy was it to maintain contacts with old friends 

back at »c)t*3l? 1 2 3 4 5 

To make new friends in the program? 1 2 3 4 5 
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12 3 6 5 

12 3^5 

12 3 6 5 

12 3 6 5 

1 2 3 6 5 



,5* flow easy was It to ohm iti news about school art iv i tier. , 
scholarship exams, yearbook picture, etc. 

16, How influential was th<* program In shaping y<nir carorr 
goals? 

17, How it flueniial van the program in helping ynu make 
decisions on oducation.il gualn? 

18, How helpful wan the Ikmormukim of UnUorManding in 
ncgot iat inR cred i t? 

19 # In negotiating with the employer? 

20, How well did your previous classroom training prepare 

you for the internship experience? 12 3 6 5 

21, How accessible was the coordinator when you needed 

help or information? J 2 3 6 5 

22, How supportive have your parent(s) guardian(s) 

been ©f your participation in the program? 12 3 4 5 

23-27. How well do you feel you have met each of the fol- 
lowing performance objectives of the program: 12 3 6 5 

23. Became knowledgeable about how an organization 

* functions* 12 3 6 5 

24* Learned how decisions are made and carried out 

by executives and managers. 12 3 4*5 

25. Developed sound work habits, such as appropriate 
appearance, dependability, discretion, inter- 
personal sensitivity, independence, accuracy, 

promptness, maturity, and positive attitude* 12 3 4 5 

20. Strengthened abilii/ to writo fluently and 

concisely. 12 3 4 5 

27, Strengthened ability to speak with confidence and 

maturity, 1 2 '3 4 5 

20* How receptive was your faculty advisor to your role as 

a caching assistant? 12^345 

29, Did you spend Mew bark at school almost every Friday? 1 2 3 4 5 
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KNI»-*»r-1f*M INVENTORY tl 


>* 
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4* 
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1 • 


* i 
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if: 
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V <\ 
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30, 


( INTERN) 

Iluv often c! i « t '/fin do rvNi-.trcti? 


p% a* 

f# M 

> u 
I ? 


& 

I 

3 


.j M 
o 

i- u 

4 % 


31. 




1 ? 


3 


4 % 


33. 


Teach *i ehms? 


I 2 


3 


4 3 


34. 


Tutor other students*? 


i 2 




* 5. 


35. 


Wfjrk on a school Activity related to your tntomnhlp? 


! 2 


3 


4 5 


36. 


Brief thr f ACiil ty? 


I 2 


3 


4 5 


37. 


How v.ilu-lhlc was the experience of present Inp an 
end-of • term project? 


1 2 




4 5 


Infitrtirr in - For fins, 3S-69, circle «ifh«-r ">•<>• " or "tm" or "N/A" (a n 




38. 


Did your employer include you in meetii 


yep 


no 


N/A 


39. 


Wore your opinions sought at meetings and other tines? 


yen 


no 


N/A 


40. 


Did you prepare virlttcn memos, reports, or correspondence? 


yes 


no 


N/A 


41. 


Did you do research? 


yes 


no 


N/A 


42. 

- 


Did ycu travel with tho enploycr or staff to other p/irEs 
of the coTiunlty? 


yes 


no 


N/A 


43. 


Out of tho community? 


yes 


no 


N/A 


44. 


Did you learn to road or analyze complicated materials? 


yes 


no 


N/A 


45. 


Did you learn to use the telephone for business purposes? 


yes 


no 


N/A 


46. 


Did you f*e<it new people? 


yes 


no 


N/A 


47. 


V#r£ :hnrn opportunities to meet privately with your 
employer and discuss t'hat you were learning? 

* 


yes 


no 


N/A 


48. 


DH you have lunch tr^ether? 


yes 


no 


* N/A 


49. 


Did ycu spend less than 50% of yout time with your 
employer? 


yes 


no 


N/A 


50. 


Did you visit other parts of the organization? 


yes 


no 


. N/A 


51. 


Did you undertake any projects of your own? 


yes 


no 


N/A 


52. 


Die 1 you *erve mostly as a neeretary, clerk, or messenger? 


yes 


no 


N/A 


53. 


Were you treated as part uf tha adult professional staff? 


yes 


no 


N/A 


O 

ERIC 


Did you receive sufficient assistance from your employer 
and ether staff m^nbera? iQp 


yes 


no 


N/A 
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5i. Hul /uur U vi I wf m IfMioil iiiuuv iih h .i .r ? 

J6 • hid /' ur r*^p^M^^^ or utSn s ,i«tv \ • i nn i:,m rr oppor f un i t f o -i 1 

$?« lUil youf N>j*loy**t or ii l ho t * ■ iiifvi r *m further < »tnr u (on to 
purr.itr? 

SB* Rid your **plnyor *u I *i r . a rofeicnrn for r^lovi^oi , roller, 
or f*r**o 1 n r r.h f p appl ic.it ionr.? 

59* Han tho sponsor i n r, agency offered you paid tnptnymeni .? 

40* DhJ your coordinator vinit your employer dm in,* the cmu-no 
of th? pvojir^M? 

61* Did y u rvc^lvo feedh.idk about each vh»tf? 

62* Did your coordinator meet with you ind tv idual ly or in 
a finiM jroup to provide counseling on various aspects 
of tb#t program? 

63. Would you reconnend that your present employer hi* re- 
tained by the program? 

6ft* your coordinator had any contact with your parent (s) 

or gu3rdian<s)? 

6S* If yov had tha ehaire to muke over again, would you be 
an intern? 

66* Would you mike any chances In the program? (If so, use 
the space below to explain.) 

67. Did yeu nlsc* anything by not being in school this term? 
(If so, use the space below to explain.) 

* 

68. ShouW you have been in school instead of the program? 

69. Wou)d ypy recorniend the program to other students? 





h» < 




yr *\ 


Ho 


fi/A 




no 


K/A 


yen 


no 


?:/A 


yen 


tin 


N/A 


yrr- 




N/A 




no 


N/A 


yes 


no 


?r/A 


yen 


! no 


N/A 


yen 


no 


H/A 


yea 


no 


N/A 


yes 


no 


N/A 


ye& 


no 


N/A 


yes 


no 


N/A 


yes 


no 


N/A 
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ATTACMMINY 11 



Intern 



Sponsor 



It la the? responsibility of the intern to fill out a limn nhmi 
on Thursday *f *a*h v**k %r?l haw it alintd by the apiaaar. Ti^c 
sheets Artt to b#i fttvun to tho intern coordinator At th^ beginning 
of o4^h Friday mmXmr* 



Time aheat for the* *??6k ending Frld&y, 



(da to) 





Time In 


Tiao out 


.. . 

Reason for work time other 
thin the noroal office houra 


MONDAY 








TO-DAY 








WEDNESDAY 








THURSDAY 









/ 



Signed 



(Sponsor) 



Date 
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Ami 

Koni£W;c*ry Ounly htHi* 1 f-«*Jw--*lr» 
HockviUo. Hat\vLu*I 



Intern 

Spcmnor 

Pw%mt/Gunrdi/;n of Into to 

Coordinator 

Sujx*r Ini t? ndc n t 

Mich School Principal 

Faculty Advisor 



I'JL 
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AUACMMIN? Uumt 



OBl.tGATtWf* Of PARTirJfANIS 



Intern 

the Itiirrn 4fir^r*i us fulfill the fallowing pr**#* .tn »>bl I* - # t Um*%. 

1, htir/ir(rn- Partleipat* in the pranrap* for 3 tfwpi^rr a«r*/tett|r 
terstV VithVut fiW* Spending tatuJav* through Ihurnd.wti with thr 
Spon*** dut inc standard t»if*inr*4 tmur* and at tend i hp, fcio »;> *i<MMt * 
with feiifc* intents oh Fridays. 

2^ Qrrsntr at lro it Ov^fvlev? tfndcrtak.e *et Ivitie* that previa 4 
€5»prche*fi?Vvp view of" tin? organl sat ion ami that focus on the rMr&t 
responsibilities* and functions of the employer, Refers knc^ledce- 
•bit About the eailover's organisation, or agency, trtctmft^r 

fMttdUtt anj long-fango priorities snd how ^diiafti are svarfe *bout 
the»; ft jet pr«3r*«»a« produce*, or s*rvic**i annual repnrt »r H»dgeu 
fable of organ* i^tion; selected personnel puiieies* a«J ^**ip**t ##ii**f^4 
for assessing <'ffcctlvenes»* Seek insight into the qualities, *M1U, 
and knowledge rhat help an executive or aenager perform effectively* 

J* M»< enfant Cefin#, with the employer* special assignment* to b# 
undertaken under the direct supervision of the employer which will Met 
the educational objectives of the program and not violate the Fair 
Labor Standard*. Act* 

4* ftcct inrn : Attend wee tings and conferences with the employer , seek* 
iftg prior briefing on agenda, participants , and role the Intern should 
play in the procecdingti . 

5- ^ork Wab ltni Demonstrate %m4 attendance* accuracy, orderliness, 
prompenvi*, *o«d grooming and appropriate drets, and observance! of 
good office etiquette practices* 

Initiatives Seek additional responsibilities in the organisation 
which vi if "enhance the internship as a learning experience- 

fanlevef »*on ferenee§ i Meet regularly with the employer to review 
learn Inn estpericnees: seek advice on problens; discuss any situations 
that may prevent the Intern trots fulfilling progrart goals; and clarify 
assignments. 
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il&fett tr-»l Mm* t>*'M *?M- «*f rv* ^ H ? |* ? % ^ | ^ , 

ftr*tft;tt*: I t .Hi * ^*-Itf< r f*ft* %Mrk|y 4r*Uvtf Cot h U «W 

|{&fi4l pf lor ll llnjnr**; prt sonnet jl!®*;**! * * pt>*cr at** < 

pf cmUk t * i »'*r nr f vtr <»*i «(ff 1 1 1 on* 4Mb fh& pf f**sr«"fc ; -*nd <* 3f r* f 
oppnrtun it i r % , 

|0, PfftJLfft! Al #>f tfc* l#r^ f fstr « «st«?r%f ^ firaf^ci to en* 

I| # £sM*?^ * n T*~ : 1 1 c I r At* tn ^U^f^p anrf Indc vfd,*.f I h-mA- 
i#lff*F ~i<T«iiiftnii w| s h thr C&ardlnatnr «tnd frl l£v tntrr I** 

nn4 ftdfk hrlf fen lh« rfi^df -lei project* 

It, ScHtf&l At 1 1 r-iSiif tnft : ftalufft to $i:fc*>*.*t fhfr^ h* f f <* d:i ,vn4 ^i»r 'mI 

Friday n r**nth to w&rk *iilfs th# faculty 4tlvf^&r 4* a f r*c.n« : ?> ,nd ?#.<it* 
fi over, 

O, Sue^ry: rr#PAfr t *if iht end of th** l^tPi, a tufPAfV of f 

Inttrtt&hif* taprrlrncc far at£n*off by ih® mnpl^y^f 4ftd ^tu^^^u 
la tfc^ acAdef*l£ transcript. 

1» Iffldtht rrovidi! an ifti#ffiihfp «^#rf«n€i* wilhowi pay wbi£h In 

object tv^^ of chc» pr^grM t m4 dif^cicd |m#^rd providing ih# flu^ 
dttit ^ith * c©t pf#!i#niiv# ynderiiindtng ©f h0¥ #n Of$*nii4ti0^ func* 

^» -^MI*ilM ifiPAL^^l^llH* Brief iht %tw&mt «b©Mt th# ©t ijunl 4ri- 

S* jMcttvtt t»t? frevifc ih« itydtnt vith ^pportyfililef to ^ccrrj»«iny 
the S^fi^^r 10 ttJff fi^^tlnRt and ^#nf^rtnc#t ufi4^rf^kt certain 
*pccl4l #»ii|ftf^ntf under direct %\jp*tvi%l&n Of lh# employer wh| ch 
vill tntwint^ tilt* Int^rn'^ Iteming ««|i^riiin«^ ^ml not violate ih^ 
Fair Ubor Sundardt Act. 

4* piilin^ $t f f^ye4t§rr5t Advl*# th€! student ^n brhavlor gpptn* 
fflAtc far r«c^iifig;f* and in rcl^ttnr, tn staff, clirnti^ And ethct«* 
Fnvidt information on hours* office procedures, and appropriate 
4rtM far %i ^f in the organl "sir ir t. 
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| I * i"4 I is. t "t * ♦ « fen lh« o f i *m i ? M £ m r? .1 '* -* f * ' It f ? * < **><, r , * .* • 

f I r'-f* I - - * - i H ,: • '>■..' t ■? * *-* r\ ■(./■: i f .■■ ■ f',^ 

A, i.. , ■ ■ fv = ?,■!* \ * i > n i . r «f v * J v - -< s * f s 

with fHi r?: in ot#r»f f.V fi'^h'v fT.i 1 ?= r >. : u mah, ■ ^ , ■ u \ «■ 

f^6f ■ i -• --.'»»*-■ •»# v ■• *'^f*l f ^ -* i . , I I 

f^ultf^^ * ? •• " i *r?fi.»tv *?»r I * fvr*vti» ; ^; j ) .«v ■»*;• ? * • *s ^ r- * f* 

*? VHr % X *V ;*V.» i 1 -Vh t r nf + 1 t t; * \ r « v 4 ? ' 

Th# ^vrnt tit CnMt4ian of iMi Intrrn ^|rt^ei lo ^e^i thr 
#0j Jowl ^biigjtiana: 

1* Mi£k,J?lMjJM K«l^f^rc« ^Uh the s|y4#ftf the m*4 f^r g^^d 

5* CffgpHrnjf n ien; ^Inf^tn c^nt^ti vlch the C00f€flH«crf about 4ny 

Ttte Coarrin.nor ^gr^r^ to fulfill the f elioving progr*m rr^ponHf* 

J* pfcJft g.t.t^<i Coordtn^tc ^ftd Mnitor th^ Intctmhip experience on 
• d*f-i^-4a> hn&l% to dtmur<c th4l the pr^gribn achieves its purposes* 



fp jjjc I <s 4 Tnfor^ t^e fr***rn» eaj»li*y#r t Parent or ^yardlifi, 
ffliics^lil ttnison aboyt ih$ p&tpagtz Ami poli ies of th# |*t <i- 
pr^a ac ili^ ^fgitmMf of thu? ft (ft. 
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ATTACHMENT 14 cont 

3. Academic Creel < t : Monitor the implerrontnt ion of tin* nc.nhmlc 
credit policy Llirou>;!\ discussions with the Intern, Mlnh School 
Principal, nnd appropriate faculty and staff. 

4. Sire Visits : Make rcp.ular site visits to the employer to 
review Lht: quality of the internship and the Intern's develop^ 
roent in the program; to suggest necessary chnngcH in approach; 
and to follow up on recommendations r 

5. Intern Conference s: Meet regularly with the Intern to review 
knowledge and skills being acquired in the program and problems 

.encountered and. to hplp the Intern develop new approaches to 
handling situations; and follow up on progress in meeting pro- 
gram goals 1 

6. Problems : Communicate with the Intern, employer. High School 
Principal, and Parent or Guardian about any problems in the In= 
tern's performance that indicate the necessity for possible ter- 
mination of the internship; suggest steps that must be taken for 
performance to reach a satisfactory level; and follow up to ascer- 
tain what improvement has been made* 

7. Seminars : Supervise and assist the Intern in the planning, 
organization, presentation, and evaluation of weekly seminars, 

8. Logs: Collect the Intern's logs weekly, review and critique 
them, and return to and discuss them with the Intern* 

9. Project : Advise the Intern on the planning, preparation, and 
presentation of the terra project, pursuant to the academic policy 
of the program, j 

10. College and! Jobs : Offer assistance to the Intern in .seeking 
college admissions , scholarships and loans, and employment, in 
liaison with the'high school guidance staff* 

11. Attendance : Transmit regular attendance reports to the High 
School Principal. 

12. Cale ndar: Provide, at the beginning of the term, a program 
calendar delineating seminar dates and days on which the Intern 
vill be released to return to school for academic business, 

13. Princ ipal: Report to the High School Principal on request 
regarding the student's internship experience. 

14. Supple me nts : Provide appropriate educational resources that 
would be helpful to the Intern in strengthening the educational 
value of the internship. 

15. Summary : Supervise the Intern In the preparation of a summary 
of internship experiences nc the end of the term and provide tin* 
High School Principal with the sUinmary , signed by the employer and 
Coordinator, os formal notice that the Intern has completed all 
program requirements, - 

1(JD 
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ATTACHMENT 14 cont 



E # S uperintend ent 

The Super! ntenrient nprccn to provido support for the program and 
its policies with central administration officials, high school prin- 
cipal r,, staff, and parents, 

F, Hlr.h School Principal 

The High School Principal agrees to meet Che following obliga- 
tions; 

1, Faculty _nnd Parent CoirapunAeation: Hrief faculty and staff 
an the program and assist the Coordinator in arranging a Parent 
briefing in which the Principal will participate* 

2, Release : Arrange for release of Interns for the entire term. 

3, Credit I Implement the academic credit policy for the program, 

4 S Independent Study : Arrange for faculty assistance for students 
who elect independent study. 

5, Project : Approve arrangements for the school project and assign 
an appropriate faculty member to advise the students* 

6* Intern Conferences : Make time available to meet with' returning 
Interns on their Fridays back at school, 

7, Liaison: Appoint a liaison on the school staff to follow up 
with the Coordinator. 

B, School News : Inform students of school business that effects 
them during the term, such as College a Board applications, yearbook 
pictures, graduation dates and rehearsals, and other school activitle 

9m Articulation ; Appoint as faculty adviscjr a department chair- 
man who will work with interns in feeding back knowledge from the 
program to the school/ 

10. Evaluation : Participate in the evaluation of the program. 

Faculty Advisor 

- — 

The faculty advisor agrees to meet the following obligations: 

1* Feed-Back Planning: Help Interns develop a plan for feeding back 
knowledge gained from the Internship to the school instructional 
program. 

^* Feed-Back Implementation : Supervise the students in implement- 
ing the plan, which nay include doing research, developing curriculum, 
organizing and teaching lessons, * etc. 

3# Evaluation: Participate in the evaluation of tho program 

4* Seei ng r and Site Visits i Attend selected seminars and make 
site viriitr* with the coordinator jc^yelectcd placements. 
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ITI* ACAM2IIC CRK»IT POLICY 



The academic credit policy Insurui; that the Intern will make 
regular prnpr#**?*s toward n^t Inp, hifih ?;rhrio] gradual Ion and col 
entrance requi r^.ents during the internship term. Through thin 
memorandum of understanding, the experience in cvnl tinted .'in a ler,l t~ 
imato part of the educational process through the following set of 
principles . 

Principle of credit : The program is a full-time learning experience 
last inp, an entire academic term and necossitatini* longer hours than 
a student would ordinarily spend in the classroom. The program is a 
demanding Intellectual experience t requiring analytical ski 1 1 s and 
mature Judgment, written and oral cocuaunicntion , understanding of 
complex cunnarement elements, and comprehension of new knowlc«h:e « 
Therefore, the program carrier a full term of academic credit* This 
will be indicated by "CR" rather than a letter or numerical r,rado» 
and credit' will be granted on an individualized basis* 

Princip le of choice: An Intern will also be at o elect 

independent study. An Intern who wants to prepare for the second terra 
of a sequential course, such as physics or a foreign language, or who 
wishes to pursue a course of special interest will be able to seek out 
an appropriate faculty member to obtain tests, course syllabus* sample 
exams, and other siaterials. The Intern will also have the option of 
meeting periodically with the faculty member on designated Fridays for 
explanations and assistance. At the end of the term, if the student 
feels prepared, on examination will be given* If the Intern is satis- 
f ied with the results, the grade will be recorded on the transcript 
next to the name of the course. If, however, the Intern does not want 
the grade, then only the internship designation will remain, because 
credit will have already been earned in the program, The Intern will 
also have the option of dropping independent study at any time if it 
interferes with concentration on the program* 

Principle of standing average : Because the Intern will receive credit 
rather than a grade for participation in the ^program, the individual's 
average will remain the same as it was the preceding term. An Intern 
who wants to raise that average will be able to study independently 
during the internship term, as indicated above, and receive a grade 
in a specific course* 



i 
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ATTACHMENT 14 conk 



W# f the undersigned, fa#ving reviewed ths rmsponr* Ihi 1 i t tuu of all 
participant*, in thu internships program stated 

herein, agree to fulfill our respective ^obllRnEions nfl specified, 



Intern 



Date 



Employer 



» 



Date 



Parent/Guardian of Intern * Date 



Coordinator Date 



Superintendent Date 



High School Principal Date 



Faculty Advisor Data 
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EMPLOYER SITE ANALYSIS FORM 



ATTACHMENT 15 



(NOTE: Thlr. is to be used by Coordinator when interviewing potent i.nl employer.) 



1, 
2. 
3. 
6, 

h, 

6. 



NAME OF POTENTIAL EMPLOYER. 
Tltl c 

Organization 
tA'\r-:> •■ 

Telephone 



DATE 



Secretary 



Products/Services/Kunctloni; of Orrani uai ton 



7. * Employer's responsibilities 



8, Erap Toy c r 1 scritcrin for choosing Intern: _____ 

a. Written skills > . 

b« Reading skills 

e. Social skills - — 

d. Other specific knovTedge/e-'periencu/skill desire? 



e. Dress in office 

f , Other criteria 



9, Hew 


would the 


Intern be involved in 


thfi work of the employer? 


a* 

K 


Types of 


meetings Intern might 


.attend 


\ 










Types of 


special assignments 





Other ways Intern might be utilised 



10* With whoa would Intern work on day-to-day basis_ 



11, Who would be the back-up person if the employer is unavailable?^ 



12, Hours N ight raeetingsl^^ 

13, Are other types of Interns relating to employer ?_ 

14, Lunch facilities^ 



15. Transportation (public, driving)^£_ 



Parking arrangements (paid? reserved? available at all?) # 
16, Space available for Intern (desk, telephone^ 



17, Status of placeminti Commitment raade Further research necessary^ 

Other (specify) 

18. Tentative appointment for employer interview of students 

19# Other eemaento — — ■ ■ — ■- 



He 
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EXECUTIVE HICH SCHOOL INTERNSHIP PROGRAM ATTACHMENT 16 



PLEASE PRINT - USE INK 

Same Date - 



(Last) (First) (Middle) 



Address 



(Street) (Apt. No.) (City) (Zip) (Phone) 

Date of Birth _Age M F Race _ 

full Name of Parent or Guardian 



(Last) (First) 

Address: 



(Street) (Apt, No.) (City) (Zip) PhoneVHome - Office 
High School junior Senior. 



If you are selected to be an intern, you must be able to provide your own transportation to 
ycur work site. Does this pose a problem? _ . _. 



Have you done salaried work after ichool or during the summer? For Whom? What did you do? 



Evaluate your academic performance: (Circle One) Excellent Good Fair Poor 



Would you have any after-school obligations (for example, part-time job, family oblications, 
•ports, music lessons) during the internship? _____ I* so, please list days and hours 
of the week when these occur. 



Participation in this program requires regular attendance during the week, attendance at a 
seminar every Friday, and handing In logs every week. If accepted for the program, are you 
prepared to meet these obligations? . 
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Why .ire you hiti'restctl in b<*comim3 nn Intern? 



Evaluate your school attendance? (Circle One) Excellent Good Fair 

List any persistent health problems tfhich may affect your attendance in.th- program 



Poor 



Are there specialised areas in public service that particularly interest you! 
please check one (or more) listed below: 



^1* Journalism 

J* Women's Rights 

[3, Social Work 

4, Human Relations 

5. Ecology 

"6, Budget and Finance 

J t Housing 

8* Urban Development 

9, Library Service 



10, 

^11, 
"12, 
13. 
"14 . 
"15, 
"16. 
~17, 
"18, 

19 # 



Legislative Process 

Consumer Affairs 

The Arts 

Public Health 

Human Resources 

Landlord-Tenant Affairs 

Transportation 

Law 

No special area of interest 
at this time 
Other * Explain 



SIGNATURE OF APPLICANT^ 



DATF 



PARENTAL PERMISSION * 

I give my permission to have my son/daughfcer/ward to participate in the Internship Fvogram 
during the Fall Semester/Spring Semester, at the ^academic year. 



PARENT/GUARDIAN SIGNATURE^ 



DATE 



ale 
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ATTACHMENT 17 



hhc) l lun^rford Drive * Rockvllte. Maryland * HOBSO 

M*it>|»tHii mm:*i hi 



August 10, 1976 



Dear Principal: 

Thank you for your interest in the Public Service Administration 
Internship in Career Education. The program will provida one of the 
most effective methods and techniques in career education for gifted 
and talented students. 

The enclosed material includes basic information about the executive 
internship project and a list of actions needed In order to implement 
the program* At a later date we will discuss plans for interrelating 
the intern program into the high school social scudles program* At 
present, our prime concern is the selection of gifted and talented 
students for the progrra* 

Lois Parker 9 Coordinator Gerry Woyfter, 3 rn Coordinator 

Career Education A-242 - ESC 

Room A-226 - ESC 279-3144 
279-3496 

GW;ab 
Enclosure 




He 
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ATTACHMENT 18 



Moni^ointrv^ 

Ctiitiiiiv 
Public 

S* ll«Ml(<i 



nrtO l it it i]4ct(c hcI t his t* * lit x-Uvilh \ M« lryfc it k I * L*oHr*o 



PMFERENCE OF SPONSOR 



Dear Sponsor: 

Please Indicate $ In order of preference f your choice of an 
Executive High School Intern. Please do not Include anyone 
who® you would prefer not to have* We will assume that 
anyone on your list Is acceptable* 



1, 
2. 

3* 

6. 



Please send me your preference list as soon as possible after 
the completion of the interview. 

Thank you s 



Gerald M* Wonf-^i:, Coordinator 
Executive Internship Program 

GHWiab 
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Count v 
Public 



nr>o i luntfrrforrl i>rKv 



ATTACHMENT If 



Rcx:kvilk% Murylcim! * :joh:>o 
h^j^itHMiiiii 279*3360 



INTERVIEW RESPONSE 

The student I have Inttrvieved tsi 

acceptable — 
oot acceptable mmmmm 



name .. nkTB m 
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ATTACHMINT 20 



r MonignmciT 
Cmittty 
Public 

School* 



M.no l tun>».*rltirct IJrKf * l*wkvllk'. Miirykii* I • -»om.-,«> 



Septfiaber 2l f 1976 



Jane H* Dot 

123 Capitol Street 

Washington, D.C. 



Dear Jane: 



I am ^leased to Inform you that you arc one o£ the students selected to 
paftietpatfin the Executive High School Internship Frog*., being offered 
by the Montgoiatry County Public Schools* 

You am Invited to attend an orientation sat-aion an September 8, 1976, 
from 9:00 a.i.. to 1M5Q p,m. f in tha left rear action of the auditorium 
at the Educational Services Center, 850 Hun^rford Drive, RoekvUie, 
Maryland. 

If you have any questions please do not hesitate to call m at 279-3144, 

Very since rely. 



Gerald M, Woofter 
Coordinator of Executive 
Intern Program 

CMWrdk 

Copy tot 
principal 



Hi) 
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ATTACHMENT 21 



D e p a r tmen t of Curriculum and Instruction 
MONTGOMERY COUNTY PUBLIC SCHOOLS 
Rockvilis. Maryland 20850 



MEMORANDUM 



From: 



Gerald Woofter, Coordinator 
Executive Internship Program 



Mary Smith 



Subject : 



Internship Placement 



1 am happy to Inform you that you will officially begin your internship 
with Mr. John Dot, Chief Administrative Officer, Montgomery County 
on September 21, 1976, 

Please take necessary arrangements *#ith your counselor to adjust, your 
school schedule to aecoBwodste your Internship. 

If you have any questions please do not hesitate to call me at 279-3360. 



GMWlbvd 



I! 



ERIC 
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ATTACHMENT M 




H*Vi I H it l*{t *tUmt I His ^ 



m n h\ ill* *, M»irvl«if wl 



• IK-"** * 

2?f-JJ60 



Ma* Helen Jones 
Executive Director 
Coaatission for Woaxm 
12) ftockvtli* Av#nii# 
■ockvllU, Hi ry land 20810 

Hita latter te to Inform you ttii^J*fi« 8»tlh will hagiti htr itiiwnihtii 



I am enclosing a copy of the SpmMfw*® tlandlioctk which will b«» of valuable 
aesiatance in answering question* ' «bout~thtf' progMfli* Of iimdiate interest 
l# the infometlm ahmt ^Preparing f« the Arrival of the SntetV and 
"Developing the Into roshf p t§ <pg* 9-15), 

Of particular importance U the MtMraiiJw of Understanding (pg. 31*27) 
vttlch fenta tht basis of tin titter* *i learning contract, Tour intern will 
have a copy of the Meteor a ndua for your signature, 

t will be in touch with you to review tht intern's progress In tht near 

future* In the scan tire it you have any qy*?tio!tf pleee* do pat hfsiratr 
to call s*a* 




8 incerely, 



Gerald M* Woof tar 9 Coordinator 
Eaecutiva Intcrrnahlp progra« 



CW;bvd 



Enclosure 
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A €0py &f tliti liittr i» 
•fftil to the infc*» f i 
immi of CiifHwhim ami Imttwetwi pr Ipc lp« I * 

MONTGOMERY COUNTY PUBLIC SCHOOLS 
Rocfcvitlt, Mjfylimi 208S0 



T©: jtni Dot 



ftmi C«rald Weofter, Coordinator 

executive lnt#m»hip l»r«> R ta» 

$uhj* ** Inwreihlp Piactsent 

I a,, .y to Infer* you that you will officially begin your internship 
with it {#t#o J«om, laisutiva Dlraeeor, CoMiUaleo for Heaan on 
Monday, Saptawfear li, I9?ft. 

Hta*# wke n«ct*wry arr#n|«#nw vUi* your counselor to adjust your 
school schedulo to aeeeaBodoee yout internship. 

If you have any qutations plaase do net hesitate to call m at 271-3360. 
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LOG ANALYSIS PROFILE" 

ATTACHMENT 24 



NAME OF INTER!! 
COORDINATOR 
WECK KNDINC 



To thr Cooxdjnntor : The purpose oC this scnle is Co make a periodic annlynitf of 
TbTTvptV of experiences your interns are having. It is to be. used with a selected 
reading of intern's weekly lop, For each item, indicate how often during the 
week the intern mentions tin s activity* 

NUMBER OF T'l'MES MENTIONED 



1, Docs research or gathers infor- 
mation , 

2, Writes reports* 

3, Attends meetings with employer ■ 

4, Attends meetings alone. 
5-. Speaks up at meetings, 

6, stakes own business calls, 

7, Provides information to telephone 
callers, 

8* Organizes meetings, 

9# Drafts correspondence and memos, 

10, Does messenger duties for others, 

11, Types, files, xeroxes, etc. f for 
ethers, 

12, Travels with employer (out of city), 
13* Is idle, 



o 


i 


2 


3 


I 4 _ 


_ 5 


more 




























- - - — 


- - - -" 

























































































































































Please use this space to record other activities, 

)> ■ 12: 



i rs 
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ATTACHMENT 25 



Montgomery county Public Schools 
Executive High Seh € °l Internship Program 



This card will identify ^ — — — 

_. - _ — 

who is working as a fui^flme intern with , 



Hi^i School 



from , 



to — 



For further information P' easi ca " ^ e intern's school 
principal or the Executive Intern Coordinator for 
Montgomery County public Schools, 279-3380 
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ATTACHMENT 26 

project r n o £ i I. k 



Cirrf V7k nuil *l luT'-Iri i"i 

foh\Uynl>\y County Ku.il ic fidvulf;, Kuckvillc, Kiryland 

Project Director* Gerry Wooftcr, Intern Ceo dnutor Grant /CY>hlt\K't Av,*nd fmn 

Division of Canvr & Vix-WLi' mil UlufMticn Guv,vr Kluv.il. u -i I'j-^r.-.si.i 
Dci>orUri:nt of Ciuri culm cj'A Instruction FircmI NVav l r )7(i IT, 7 
Mont gentry CVuU.y Pumic JVUolu $37, ?42 

8b0 Hungerj.o: -i h ive 
Ifcckville, Mi:y].v.d 20 
(301) 279-30J0 



7/1//U ■■ O/'-h)/ 



PurUeir\3t;ng 

Institutions: Executive I LLcj*i .'::hool Intent-hips of Anvirica 

PA .TOR C-U.VCrp/rS: 



3, Gifted and talented students will clove lop greater familiarity with career ^ 
opportunities in the field cf public service iji which their special &\;>+ .\ itu: 3 
nay prove valuable to ^ecioty. 

2, Gifted and talented students will develop greater self^av/crencss of their uvn 
goals, abilities, intcrestes, and attitudes. 

3 S Gifted and talented studentn will dcitowrtrate l :hc dcwJacr.-.fint of acod work i^hit;; 
necessary for effective ariployincnL in the fie id of pan lie service, 

4. Gifted and talented students will develop a more accurate understanding or r u .'- 
organizational environment in vhich the field of public ^c^rvic^ mae cT:era?;e^ 

and the jobs of executives and administrators who lead organic tiens in uhe fisld, 

5* The Mentgerary County Public Schools vail dOTcnstrate effective career education 
linkages with world-cf-wcrk organizations and institutions in tine eaxr^aty* 

PROJEC T ACTIVITIES 

For an entire term, participating hinh school students, selected car.twlctflt will 
spend four full days a week as nonpoid special assistants-in- training co executives 
and managers Of rnunicipal agencies in tontgarery County and/or in federal agencies in the met- 
ropolitan area, Acproiunateiy to students will be selected first ser.ester and twenty 

five second semester, 

* >i 

Weekly seniinars bringing together the entire internship group will focus on er.n-er 
opportunities in public service aixl cenmunication of management concepts through ca:*o 
studies of management problems, sterns will also participate in a career counseling 
component teaching procedures tor self -asses snKint, organizing information, pUwsifvn, 
clarifying work values, and making decisions in terms of situations encouricereu in tl\2 
progranu lha students will keep daily legs docur-enting what they have learned in the 
progratn, 

Returning to schcol periodically, the interns will, feed back what they have learned 
into the high school curriculum by serving as teaching assistants in classes, helping » 
teachers develop curriculum, developing and even teaeliing sar.e lessons, tutoring students, 
briefing the various departments, and organising extracurricular activites related to the . : 
subject areas of their interships, 

EvTfljJATION,* 

Objcctive Is Attainment of this goal will be measured by observation of the interns/ 
weekly seminar presentations and an end^of^torm project presentation* Tlio students ! oi>* 
serva lions will be recorded on a seininar-projwt ciiecklist aiKl cross-checked for accuracy. 

Objective 2 % ~ Achievement of this objective will be moasured through the follwing 
prc£C2»L~|05ttcst iristiiamentsi * # 

a. Attitude Toward Work Section of the "Student Attitude Survey of the Career 

Maturity Inventory, 

The Self ^Directed Exarch. - 
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ATTACHMENT 26 cont. 

Kxc-vrptii fnri c:liklonL U'yW uOatincj t!:« -so vm -i.ihjr; will U« iv • * 1 1" ■ n: phi:-., w 
the data i»iaiyi;i?j pre: . en l. 0 in prelimin.uY find f=uvtl lVjorUi U liir.liuj.s. 

Claret vve 3: Inr;t iimn'iiLf; nixl tod\ni<]U'nr Thn intern 'si .ichi.*.cm> Tit of thin cJv'hvm 
will iia 'iir^e^icxi by employers, who will record their evaluation:; on tliti Work ll.ibiti. Prof wo, 

Objrc:tivr» d: f.tiiLVnin' achlew At ait of thin ohjcvtive will Iv nr.r.c.r>&:tt1 in several w.iyai. 
One i?i iJiVuii /if result r. of Uio Ijjivil.iw Myth Inventory pretest -rost.tcv;L , on»-irii.-j jvrfor- 
nvuico of iviLticip.it incj nukl-snUi v/nh tint of a nvii.ch.Al contro 1 nroup. AnoU..*: u f . v/'T; ih 
cJjr.p!V*i< ion c^r tlK? ir.trrn'r inei v.\lu..vl ctmir.?.! ;-v: .wMt'it n.^ ^v! • wl-of-te: 1 ..: r*. >. *t . v'»n- 
UiUuu. by inU-L'n ccoumvLOr, ii.^Hvi i ar»d lMN-j t,c**Ci ;■-■]■- *"u!v i r an hri, ;,vJ ."■ ;-. 

Project Checklist, 

Objective 5: FV.rr..*ci|«tiivi v. >\'r.'orr, will fill o*t f. fW^MrxMro t h:« ' v : o.v.ii 



Thraijl.out tho ctiiiinfi ye:ir ;* ;,! \y iror/ Cou:V. y ;>ii!)lic IWw'J:: will, n;..-..i itsa-.-.j; Dvirc- 
material* ;bout tho intjrnrfhip [vuyrjuii m Ui«: i.rogrwn is tjv^lcf:; J *. ikxy.»,:si/. jhr-ul I Lo ::\i.-a 
to the internship coordinator. 

S^JSSS?*!! 1 1C i ^otK 'sT-yv;i 

Stu&aiLo/cjraupr. .--.carvcJ: 11-12 grade fjiftocl And to?r;V;c.d sUvI^nfi 

KV.ecutivein in Pu*)l.Lc Cervix J 
lypn of to Savvcxl *■ Suburban 

Ntcrtjor of l^rscnr* Served £0 students; 2:> oxecu'; v-.t.s in Public Esr/ico 

Minority GrouL,n Scaled; Hnek, apf:rc:r; ^iL^.ly 1:^ 

Oriental, fl!;f-r:.:<in;jto:y 2". 

Spanish Surn -^, acpr^.:ir,v. 4 _ ?!■/ 
Inocina Distribution: 315,000 - $13,GG0: ^i.prcxi^taiy 

$20,000 or nigral appr c\- : rr. i lo ly 041 
Special Populaticnsi Gifted and Talent: cd 100b 
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